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Introduction

This review of the evaluation component of the 1970-1971 sponsor raports
consists of three parts. Part I is a sponsor by sponsor summary analysis of
the evaluation component of tho 1970-1971 program. Eack summary analysis
consists of the following five parts:s Nature of the program; Process measures;
Product measures; Conclusions of the sponsor; and Reviewer's comments.

; Part II consists of a listing of the process and product variables each
sponsor reasured. Part II also codes tho measures according to a classification
system doscribed in that scct;on. In addition it summarizes the findings ‘
whore possible and appropriate.

Part III is a precentation of the measuros used on a matrix with tho
sponsors along one dironsion of the matrlx and the classificaticn system B
described in Part II along the other dimension.

In this rovizu, product and Process reasurss ard dcfinsd as follous:

Produzt r-~zsuve: Any roasure desigrod to assess any aspect of pupil

grouth whether cognitive, affective, social, physical health, etc.

Proccss measurcs  Any measuro designed to assess any aspect of the

procoss by which the sponsor hopod to accomplish the product goal of pupil
growth. Processes includo such things a- classroom activitiles, toachor
bohavior, individualization of instruction, toachor training, parent skill
in toaching, teachor attitudoes otc.

To bo suro that no sponsor ovaluati;n data from 1970-1971 was missed,
the roviowers carofully road all sponsor reports and accompanying material.
Many roports woro very poorly organized. Thoir data was presonted in such a
fashion that 1; nmight appear almost anywhere in the reports or appondices to
reports. In one case some of the 19?0-19?1 data oven appoared in a section

titlod *"Projocted Goals and Procoduros.”




In addition, each sponsor was phonod (all but two were reached) and asked
for clarification, whore necessary, for additional data that may have become
available since the report was produced, and in some cases for data refered to
in the report, but not there. In addition, the sponsors wore asked about the
possibility that any local coﬁmunities might have gathered data not included
in tho sponsor's reports. Tho data given in this review incorporated that
data in the original roport and additional data sent by tho sponsors to the

roviowsrs. It doos not include local district data not included in the

sponsor's report.




Part I: Evaluation of Follow Through Programs by Follow Through

Sponsors 1970-1971: A Swmmary, Analysis, and Review

This soction of tho report prosents tho evaluative data that was gathered
by each of the Follow Throuzh sponsors in the 1970-1971 school yocar. The data
are presented spoﬁsor by sponsor. Data and conclusions that relate to process
variablos are presentcd first followad by data and conclusions relative to
prodact variables. Whilo in many instances the process variables may be
considered legitimate cnd products in themsolves, thoy are considered hore to
be aspects of tho process by which tho sponsors hops to accomplish the goal
(product) of pupil growth.

The summary for cach sponsor ccntains the following soctions: Nature
of tho program; Process measures; Product measures; Conclusions of the sponsor;

Reviower's commants,
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Interdependent Tearnine Model, Institute for Developmental Studies,
New York univc.-sivy.

Nature of the Model

This model represcnts a transactional approach that focuses both
on the learner and on the social interacture matrix within which learn-
ing occurs. It advocates the use of group vrocess strategies that allow
for individual outcomes. Much use is made of Transactional Instruction-
al Games which use some elements of programmed instruction in social
interactional formats. Thc model contains elements of boih opén class-
rooms and individualized program approaches, but is distinguished mainly
by ils strongz focus on structured small group interaction on one of the

- Dbasic cxrericnces out ol which learning emerges. Objectives for
lcarn¢rs erphasize autonory, positive self concept, sense of mastry,
internal locus of control, positive attitude toward school, basic
skills, and socizl skills.

.
Proccss eazure

Teacher Attitule Tour2rd T L M Follow Throurh: Teachers a2t onc of

the three sites (Atlanta) were given a teacher attitude questionnaire.
Some of the finlings are summarized below. Apparently there were about
35-40 tcachers involved.

At) antla Techor Questionnaire Data

Do childrcn secm to be niore involved and active because of Follow Through?

Yes, dcfinitely 22
Possibly ' 9
No 0

Lack of experience to make comparison U




Do you think it's rcalistic to say the game formats help children gain
control of their own learning?

Merely educational jargon 2

There is some evidence 17

Encourages enthusiasm for learning 16

Did you receive enourh written information about Follow Through?

Yes 23
To some extent 8
NO /(}_104 5

Could you get Follow Through bascd materials when you needed them?

Alnmost 2lways 13
Sometlimes 20
Almost never 2

Vere you 2ble to develop your own classroom objectives because of

Follow Throuch support and encourcgement?

Yes 18
To some extent 16
No 2

Do you havc reason to believe that parents visited your class more

often due to Follow Through?

Yes . 13
Not sure ¢
No 15

Product Meosures

Decodinr, 0kills (phonics): One of the curricular materials used is

e program called "Dircet Aide to Decoding" (DAD). It teaches phonics
skills. To mcasure achicvement of these skills the sponsor developed a
test called the Reading Criterion Test (RCT). Follow Through children
and comparicon groups of non-FT children in K, 1, 2, and 3 at Atlania

were tested in May of 1971. Follow Through children were substantially

shead of non-¥FT children in K, 2, and 3, but substantially bchind NFT
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children in grade 1. "It seems that a large portion of these'first
grade non-Follow Through children had attended a special open classroom
experiment in which phonies skills may well have been taught." (Page 6
of section II of sponsor report.)

... Achievenment as Measured by Metropolitan Achievement Test: The

Metropolitan Achievement Test was given pre and post to lst, 2nd, and
3rd grade children at Atlanta as wcli as to comparison groups in grades
2 and 3. In New York, the MAT was givenr to 76 second graders in April
of 1971. -

Grade 2 Yew York MAT Date (Aoril 1971

‘Yid. Knowledge Reading Total
3.39 2.7 2.93
 Atlonta VAT Data (Grace ecuvivalents)
Grade 1 (Post Only) Wd. Know., Wd. Mean. Read. Math
Follow Throush 1.5 1.5 1.5 1.6
Non Follow Through 1.h4 1.4 1.3 1.h
Grade 2 Pre Post Pre Post Pre Yost Pre Post
Follow Throuzh 1.5 2.1 1.4 2.0 1.4 1.6 1.4 2.2
Non Follow Throuzh 1.5 1.6 1.3 1.7 1.5 1.7 1.k 1.6
vd. nnou. Yide NTQUL. read. Speil.
Grade 3 Pre Post ©Pre Pést Pre Post Pre Pos
Follow Through 1.8 2.5 1.7 2.3 1.8 2.5 1.7 3.0
Non Follow Tnrough 1.9 2.4 1.9 2.3 1.8 2.3 2.1 2.6

Math Comp. Math Concept Prob, Solve.

Grade 3
Follow Through
Non Follow Through

Pre Post
1.7 2.5
1.9 2.6

Pre Post
1.8 2.5
1.9 2.5

Pre
2.0
2.1

Post
2.8
2.6

D)



Readiness Shills: Metropolitan Readiness Test was administered to

FT and NFT children aé the beginning of grade 1 (Presumably phis means
children who had been in the FT and NFT kindergartens but this is not
stated.). Follow Through children werc highef on total (48.8 to 42.2)
as well as on all subtests. Nature of comparison group is not given.

Conclusions of {he Svonsor

"Follow Throush children are seen as being more active in partici-
pating in their own learning and more willing to aid in the learning of
others...Generally the éeachcrs express positive attitudes toward Follow
Through,..One aspcct of Follow Through that has not proven to be as
successful as we would like is parent involvement.

Reviecwers' Comnants

rrrrrr

ed. Atlanta did a fair arount, New York practically nothing, and
Lansing nothing at 211, However, a large number of instruments are
under devclopment according to p. 2 of section II of sponsor report.
Both process and product instrurents arce being developed., The process
instrurents appcar to be aired at getting at processes essential to the
model. rost of the product instruments appear (althougch one can't tell
for surc) to be so instruction-related thal the instruction will be
teaching the test and any comparisogs with noQ-FT will be meaningless.
The Reading Criterion Test used at Atlanta in 1970-71 may be an example
of this. It apparently tcsted whelher the children learned the specific
sound blends, cvc patterns, cte. that were taught in the DAD program,

but didn't test how well children could read words or much lecs how well

they could comprchend what they reud.




Also, none of the product measures proposed really appear to get

at autonory or many of the other goals for learners that the model
considers most important outcomes for students.

The copy of the report tﬁg revievers had did not contain the
material that the table of contents indicated would be in Section III.
The report arrived on December 30, so there was no opportunity to
check it out; but from the titles andvfrom the body of the rcport

it does not appear that it contains any additional evaluation data.




The Heme=Schanl Partnerchip: A Mativational Approach, Southern Univer-
sity ond K. & . Lolleae ’

Nature gi the Model

The primary focus of the model is on developing positive forces in
the home environment to stimulate lcarning. This 1s accomplished through
three aspects: a parent aid progran, an adult education program, and 3
cultural snd extracurricular. progran. The paretn alde program involves
the recruitment and training of parent aldes to serve as home teachers
a#d parcnt intcrvicwers. fin adult education program focuses on provid-
ing parents with opportuniticvs to grow, cevelop, attain certification
or job rcqu?rements and in this way to provide compelling evidence to

children that learning is desireable and rewarding. The cultural and

"

extrocurricular program encourages paren4s and children to paorticipate
fn activities sach as intirunents ov vocal music, art, drawing, dancing,
physical fitnoss, sewing, concerts, civic activities, etc.

Proress Heasures

Attito-tos of Home Teachknrs ond Parent Interviewers: A "Survey of

Participant Attitudes" was completed by home teachers and parent inter-
viewnrs at cach of the two sites in which the model opernted. There 18
no indication of the number of hore teachers or parent intervicwers that
completed the questionnaire. Or. Johnson ¢idn'i know cither but said

he would check it out and send the inrformation but so far it hasn't been
received. Data is reperied in terms of the percent that respondod in
certain ways. Tie questionnaire aﬁk for information about how they came

{n contact with Follow Through and what Follow Through activities they

have been involved in. Then it asks for free response answers to questions




such as a list of things liked most about Follow Through, liked least
about FT, and suggested improvements. Data for Nashvilie is given on
pages 43-L6 of the sponsor report and data © © ©, 133-Manhattan i3
given on pages 47-53, It is interesting t ..e that in Nashville 52%
of Home Teachers and 83% of Parent Interviewers indicated that there

were no least liked features while in Hanhattan no Home Teachers or
Parent Intervicuwers gave that response. DOr. Johnson said that the in-
structions and conditions of administration were the same in both cities.

Classcoom Oncervatinn: A Classroom Observation Form was developed

by the sponsor to ascess pupil activities, teacher-pupil relationchips,
teacher-home relationuhips, and gencral‘information. The instrument

was used in bocth sites near the beginning of the year and near the end

of the year. Scme oata is presented on pages 57-62 of 4the cpeonsor geport.
Not much of subs*cnce is reported. In one localion attendance was 90% in
the first observation and 9i% in the second "indicative of the fact tnat
some galns have been marde in the area of attendgance,”

Gther Prnanae Mpasurns:  According to the report the following in-

struments were also used as'process measures: Enrichment Activities
Questionnaire, Adult Cducation Questionnaire, Parent Interview Form, Home
Teacher Foram, and Survey of Teacher Attitudes. (pp. 55 and 2v of sponsor
report) Houwever, no dota is given for‘any of these. Dr. Johnson indicates
he would send data from those mea.ures, but they have not been received.

Praduct Measures

No product cvaluation was done by the sponsot.

Conclusion of Snonsor

“From the material contained within this report, it is evident that

the Home-School Partnership Model has made great strides in advancing the




¢s of educators ana parents in lifting standards of education and
standards of living for children within communities serviced by the ap-
proach. The positive effect the model has had on the communities involved
{s also evident. Concommitant witk this has been the manifestation of
redoubled efforts of all persons concerned...It is our opinion and that
of otters that the Home-School Partnership Model is essential to every
community. UWe are working for continued success." (p. 63 of sponsor
report)

“Since the Follow Through Program has been in existence many desir-
able changes have taken place in regard to Follow Through parents, teach-
ers, and children. Changes noted in parents include: Greater interest
and more participation in school affairs...Changes noted in teachers in-
clude: Fore tolerant and apprecis.ive of parent visitation ang pariici-
pation, ¥ore individual attention given to children..., Improved teacting
techniths.For disadvantaged children. Changes noted in children include:
Greater interest in school, Remarkable progress in academic achievement,
Greater exhibition of conficence in regard to self-expression. Feuwer ab-
sentees due to the services offered by the program." (pp. 28-29 of spon-
sor report)

Reviruer's Commants

If the conclusions of the sponsors are to be believed they have
found the onswers Lo the world's problems. Unfortunately they do not pre-
sent any data which supports any of their conclusions. Dr. Johnson indi-
catec that he would find and send the data upon which thoae conclusioﬁs

are based, but this revicwer suspects that he ls still leoking,

SN |




The spunsor appeurs to he auare of the processes which it would make
sense for him to assess, but the instruments with which assessment 1s
planned don't appear very refincd. One wonders why two of the instru-
ments are so classroom related when the model is a non-classroom model.
(Classroom Observation Form and Survey of Teacher Attitudes)

There was no effort as product evaluation even though they made pro-

duct related conclusions. Ultimatlely product measures will be required

to assess the modelt!s cffecis on children.




The Mathemaoenic Activitiea Procram, Universitv of Georgla

Nature g£ the Modnl

The model is uased on a set of sequentially structured curriculum
materials of increasing order of difficulty that make possible the suc-
cessful engincering of the cducatignal environment. Teachers are encour-
aged to malintain a careful balance between highly structured and rela-
tively low structured learning situations, between small group and in-
dividual learning activities, snd between the level of conceptual material
and the child's capahility. Curriculum includes Language Arts, Math,
Science, Social Studies, Att, Music, and Physical Education. The curri-
culum materials are broken uﬁ snto small teaching units that permit
systematic sequencing of conceptis and invclve aclive participation (e.g.
manipulation of concrate materials) on the part of each child, 1he cur-
riculum -~eguires small group instruction, feacher aides, a physical en-
vircnment which permits several small groups to be simultaneously en-
gaged in different activities, and the availability of sequentially in-
structed learning materials.and "educational games"®.

Process Moasures

Proijcnt Tralemontation in Each Communitv: On the Lasis of the conf-

bined judgements of the follew Through staff each community.mas evaluated
on a number of dimensions such as administrative support, competence of
staff director, effectiveniss of PHC, curriculum implementation, psycho-
logical services, etc. These evaluative judgements are niven on pages
4,7-58 of the sponsor report.

Product Measures

The impression that onc gets from the sponsor report (e.g. "Spring

testing completed two years of standardized ~chicvement testing in most

SERIT



of our projects. Ouring the pust year we have been able to establish a

computer-based information retrieval and analysis system, Complete re-
ports with respect to each of our projects will become available during
the next year." .pp. 4O-41 of sponsor report), and from telephone con-
versations with Dr. Smock is that the sponsor has planned and is gather~
ing data for a rather extensive product evaluation plan. 1970~-71 uas
apparently the second year of the plan which involves gathering pre and
post cata on FT groups and €or-parison groups in each community. Metro-
politan Readiness Test Data is collected pre and post kindercarten and
pre grace 1. California or Stenford Achievement test is collected post
grade 1 énd pre and post grades 2 and 3.

However, thase data are not presented in the report except for some
aspects of it incluczd in two "Samnle stage 1 project reports" included.
In phone conversation with Or. Smnck, he suggested that they do indeed
have a large data bank of standard.zed tes£ data, but that the data is
not readily accessible at this point. Also, he is very hesitant about
giving out information until they have the whole three year cycle anal-
yzed including a “"rational analysis" of the measures used.

The two "sample stage 1 project reports" included in the sponsor
report gre s the report writers said they would be: *minimally in-
formative". (p. 121 of sponsor rcport); The sponsor report goes on to
suggest that while they are minimally informati;c they are "necessary
to achicve the main purpose of this ‘illustrative' presentation.” (p.
121 of sponsor report) T.ae sample reports (pp. 122-137 of sponsor re-
port) give soﬁe descriptive commentary (and in some case data) comparing

{ncoming groups and end uf year groups with nationul norms and non~FT

Ny
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groups. It was not easy for the reviewers to follow the logic in the
presentation. It is full of statements such as "In the Spring '70 FT
averaged lower thcn ron-FT but FT started lower (Fall, 1969) and in
the Spring are only slightly below the national norm; Spring '71 FT
averaged higher ihan ncn-FT but FT started higher, houwever, FT (Fall,
'70) started at the same place FT started in Fall '63." (p. 127 of
sponsor report)

Conclusions of Saonanr

The sponsor makes no conclusion type of statements with regard to
process. . Uith respect to product measures given in the "sample stage
1 p;oject reports” the sponsor says, "It should be emphasized, again,
that data p;csented in this section is preliminary descriptive data.
Thereforc, there is no attempt to make interpretations or conclusions
except in the form of hypotheses to be considered for further statistical
and/or receorch analysis." (p. 121 of spcnsor report)

Laier uncer a heading "Ganeral Conclusions® the following statements
are made, "Follou Through is averaging higher than non-fT, where conpari-
son group data is available: Non-low income groups are averaging high-
er than low income groups. Maturity 2 pregram (in second year of oper-
ation) at grade K shows groups with average scores greater than groups
ending a maturity 1 progrem in grade K. Program |rogress is much more
evident in kindergarien than in first grade wher. you cnmpa?e a maturity
2 grade 1 program with a maturity 1 grade 1 program. This may indicate,
among other things, the greater pofcntial of improvement at an earlier
age, or moy reflect differences in the program adenuacy, or implementa-

tion at the two levels.'  (p. 137 of sponsor report)
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Reviewunets Comments

Process Evaluation: There appears to be little systematic effort

at assessing the degree to which various aspects of the model are being
carried out in the classrooms. The assessment ot date has been a judge-
ment by the liaison worker as to the degree of implementation of each

4 curricular area in each classroom.

Product Evaluaticn: It looks as though the sponsor has a very ex-

tensive program of standardized achievement data collection (pre and

post as well as comparison) going. However, the sponsor has not expli-
citly or clearly described his evaluation design, procedures, or intend-
ed'analygis. . |

The hesitancy (or inability) to report the data collected in the
first twn yesrs ceems strange. It is unuerstandable (in fact commeﬁdable)
that a thres year evaluation plan was designed. However, there .S no
apparent reason why the three year design Eould or shyuld not have in-
cluded prelininary feedout of data at the one and two year points.

While the product evaluation design is seemingly very extensive and
potentially will provide very useful data, it is limited to standardized
achicvement tests for datz. Yet the sponsor indicates that there are at
least three objcctives that are unique to his model. (pp.118-119 of
sponsor report) Somz attempt to measuré attainment of those unique objec-

tives would be expected. .




Califoreria Procrss Model Follow Through Proaram, California State Depart-
ment of tducation

Nature gt the Model

. This model embraces a3 diagnostic-presuriptive approach to instruc-
tion. The major objective is to assist local communities in identify-
ing educational ohjectives for its schools, in identifying and develop-
inn tools and instruments for diagnostic purposes, in developing systema-

tic behavioral objectives baéed on the diagnostic Tindings, in identifying

teaching strategies, resources, etc. which will provide instruction adapted
to individual student needs, learning styles, and rates.

Proersa Measures

—

avont Attitudes Ahout and Involvewent in Follow Throunoh: A ques-

)

wn

tionnaire titied "Porcnt Idces Accut the Follow Through Program" was
sent to all Follow Throunh Parents. The percentage of return was not
givern nor way the total number of returns éiven. Some data firomthe ques-
tionnaire follcws:

Parpnt Dunation-atire Data

Item ) Percent of "Yes!" Renpontes

onm——

Do you feel that the FT program is different

from regular school proaran’? 80
Is your child interested in school Lhis year? 95
Have you talied to child's teacher about pro-

gress in school? 86
Have you visited FT cluns? . 66
Have you helped your child's class? 59
Have you helped your child with school work '

at home? 89
Have you attended one or more fFollow Through

parent meetings? ' 6b

S N )
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Parent Advisorv Committere Attitudes: All PAC Members were asked to

complete and return a "Policy Advisory Committee Ideas on the Follow Through
Program for 1970-71" questionnaire. The total number and pecent of re-
sponses is not given.

PAC Questionnaire Data

Item Percent of "Yes" Recponso?s

Working on PAC hzs been valuable for me

persenally 82
PAC helps psrents ~nd schodl people to
understand each ot.... tetter 91
PAC is very importan: [~ our community 86
School peorle really listen to the ad-
vice of P7C 7

PAC gives Follow Throunh parents the
oppcriunity to weet otner parents with
common prochlems 79

Duties Parfor-r: oy Aide=: A "Questionnaire for Follow Through Aides--

Subject: Follew Throunh Duties" was given to teacher aides. The total
number and p:rcent of responses is not givén. Most aides reported that
they freguently worked with children in large and small groups or on an
individual basis. The majority also spent a ércat deal of time preparing
materials and food and arranging the room for instruction, Aides rarely
planned activitics for pupils or worked with paretns at home or in the
classroom, »

Other Process Feasures: A "Questionnalre for Teachers" was given to

teachers Lo get their impressions of Auxiliary écrvices. Parent Involve-
ment, Aspects of the Instructional Program, and Adequacy of Pre and In-
service Staff Development Mcetings. Teachers were also given a "Question-
naire: Teachef—Subject: Actual vs, Ideal Classroom" in which they checked

actual classroom pructices with ideal classroom practices as they percecived




them and gave reasons for discrepancies. Primary reasons given for dis-
crepancies were insufficient teaching time, insufficient preparation in
diagnostic techniques, limited consultation services, and too much em-
phasis on covering particular content.

Praduct Mnasures

"Readirecss" at ond of Kindernarten: At five of the six sites, Metro-

politan Readeness Tests were administered at the end of K, At the other
site the Test of Basic Expe;icnces was administered. In five of the six
sites a comparison group was also selected and tested. Comparison groups
'are sald to be similar in every way and in most cases adjacent to the Fol-
loiw Thrnﬁgh Qrciaps. ' |

£nd of “inderrarten "R[eadiness" Cata

Fetropoliten Readiness Test
District Follow Throuoh Compericnn
N tiean g N Mean
Lamont M 57.57* 42 41.31
Los Angeles 173 62,32¢ . 59 45.81
Ravensuwood 138 66.21* . " 62 57.16
San Jaze 18 56.LB* 52 50.59
San Pasqual 27 55.41 - -
Test of Bosic Experiences
Dakland
Language 191 22,00* 117 20.87
Math 191 21.62* . 116 20.81

¢ Differences significant beyond .05 level

Reading at ond of Grade 1@ The Cooperative Primary Reading Test was
administered to students at the end of Grade 1 at all six locations. Com-

parison group data was gathercd at four sites.




Primarv Resdina Test Data- End of Grade 1

Districts Follow Throuch Comparison
N Mean N Mean
Lamont 77 18.15 - -
Los Angeles . 120 21.27* 191 18.L6
Oakland 207 26.88 56 25.80
Ravenswood 147 26,33* 97 23.40
San Jose 167 20,10 8o 19.82
San Pasqual L2 24.05 - -

¢Differences significant beyond .05 level

A

Conclugion ef Snonsor

"The achicvement test results for kindergarten showed that at the
end of the schnol year Follow Through children in all districts compared
favorably to similar children in the local community...0n the whole, the

data uas encouraging. Test scores, as uell as records and questionnaires

children, parcnus, teachzrs, L e school, and tre community." (p. 28 second
section of sponsor report)

Reviruver's Cnr-—onts

The sponsor made a rea} effort at getting each district to gather
meaningful data in a uniform manner. A rather extensive evaluation manual
was sent to each district specifying the data to be gathered and the form
in which it should be reported to the sponsor. All but one. of the districts
did indeed send a rather extensive evaluation report to the spensor (coples
were sent to the reviewers upon request).

Process Moasures: The process measures for the most part, were

gathered from anonymous guestlonnaires returned in the mail. The percent

of response was not indicated, but in some cases it seems to have been
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somewhat low. Any conclusions based on this data is threatened by poten-
tial volunteer bias. More valid data may have been gathered from a re-
presentative sample that was interviewed or at least followed up until
the questionnaires were returned.

The primary process which the model is interested in achicving is
the diagnostic-prescriptive teaching idea. The process measures used
did not give strong evidence about the degree to which this wes occurring;
This may be an area where process measuring needs strengthening.

Produrt Foasures: Since the model didn't specify objectives pecu-

liar to the moo=l, and since most of tha emphasis seems to be on intel-
lehtual outccines, the restricting of product measures io cognitive ones
may not be a serious shortcoming. The inclusion of comparison groups in
each commnunity is a big plus for the sponsor's evaluaticn acsign. However,
with the relatively small arount of extra effort that pre-tests in the
Follow Through and Comparison oroups would have required, one would have

felt more coniident that the FT groups and the Comparison groups actually

were similar to begin with.




Southurat Educational Develanment Laboratorv Model

Nature of the Madel

This mode)l secks to provide teaching techniques and curriculum materi-
als to meet the needs of non-English and non-standard-English-speaking
children. It is designed to enhance the learner's feeling of worth as an
individual by developing pride in his cultural heritage and providing suc-
cess experiences in school, and o develop his facility in English-speaking
community. Language skills are taught through science, soclial studies, art,
and other subjects. Kindergarten classes are conducted primarily in the
child's First language.

[y

Procees Foanures

User Satinfoction: A User satisfaction questionnaire was administered

to teachers at each site in January and June. No copy of the instrument
is included in the report (nor was o .@ sené with the batch of additional
stuff sent even though requested). It consists of 44 items which purport
to give an index of User satisfaction in eigﬁt areas as shown on the table
following., The data shown here are from the June administration. The

scale apparently ranges from 1 (lew opinion) to 7 (high cpinion)

Meon Reonprsrs of Teachors tn U-oer Quectionnairs

Lugistic Fupil . Prongrcm Feasibility

Site N Sunpnrt  Interist Effoativonnss for User
Cutler-QOrasi 8 L.,2 3.8 L.3 L.,2
Los Anqeles 2 3.2 5¢3 L.3 3.5
Philacdelphia 13 5.1 5.1 L.8 4.7
St. Martin 13 L.8 5.3 5.0 L.8
Tulave 8 2.6 3.6 L.l 3.9
San Dieqo 10 L.t L7 5.0 L.2
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Logistic Pupil Program Feasibility

Site N Support Interest Effectiveness for User
Cutler-Orasi 8 4.0 L.5 4.0 2.5
Los Angeles 2 3.5 L.2 3.0 4.5
Philadelphia 13 L.6 4.9 h.5 4.2
St. f':al‘tin 13 10.7 500 ‘003 1003
Tulave 8 3.2 4.0 4.1 3.1
San Diego 10 L,5 4,7 4.6 b.b

Product Hnosceres

Lanouane Unit Tests: Special curriculum-related tests constructed

by the Laboratoury were adninistered to students as they completed fnstruc-
tional units. Average prrcent of items correct on each unit test are given
{n the "Evaluatiion Raports" fer each site.

Auditory C--=nrebencicn of Enclich and Sponish: The Auditory Test for

Language CoiprenenSion wod given pre and nost to Kindernarteners and First
Graders at mcst sites. It was glven Spanish and English., Data follous:

funitory Teast For | onoears Camnreohonsicon Data

(Scores are in percent correct)

Cutler- " Los
Orasi Annoles Philarelphia St, lMartin Tulave
pre post pre pust opre post pre post pre post
e : Gy
Findergarten Sept. May Oct. Jan.. Nov. May Sept. May Sept. May
© English - 65.02 71.07 70.59 65,63 57.5 6l.1  71.5 7.4 69.8 75.7
(Junr) '
Cutlor- Los
Orasi Anneles  Philadelphnia St. Martin Tulave
pre post pre post pre post pre post pre post

First Grade Sept. May Octe. Jan. Nove. May Scptf May Dct. Jdan.

English  86.62 91.68 80.00 84.00 76.6 82.6 B80.6 86.2 04,5 B7.3
Spanish 64,47 73.74 71.74 02.06 61.9 67.0 - - - ==
(Jdune)




The evaluation Eeports for ecach site attempt to display this data
{n the following format: (this example is taken from the Philadelphia
report page 28)

Figure 6. Auditory Test of Language Comprehension for
Windergarten Pupils
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Post-test Scores in Relaticn
to a Low Common Pre-test
Score

€ \}’?
There is virtually no commentary to explain the figure. It is doubt-

ful that very many intended readers could figure it out. From phone con=
versations with Mr. Poyner and from the draft copies of the evaluation re-
ports he ennt, what they did became apparent. First they divided all stu-
dents from all sites into two groups, those above the median and those be-
low the mndian on the post-test scores and treated the two groups separately.
The figure above is based on the low group only. Then they did a covariance
analysis using the pre-test acdres as'covariates. In this way post-test
scores were adjusted for pre-test diffcrences.‘ The dots displayed at the
right side of the figure apparently represent adjusted post-test means.

Whot that suggests is that this is where each site would have ended up if
all sites had been at the same starting level, hence the single dot at

the left. However, the placement of the dots on the figure do not relate
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to the scale at the left side of the figure since in the Philudelphia re-
port (as in all but one of the others), instead of putting high and low
English (or Spanish) on one figure, they got low English and low Spanish
on the same figurc. The low Spanish fits the scale, but the low English
doesn't belong in the "65" area. However, means for the low groups and
high groups are rot given (neither pre nor post nor ad justed) so one can-
not know precisely where they should gu. (Mere discussion related to
this will occur in the Revivwer's Comments section).

Intellinonce: The Short Test of Educational Ability was given to

children in some sites in K, 1, and 2. The data follous:

Shnrt Test of Educational Anility Qgta

Unicdentificd Cutlerr- ' Las St. Unidentified
Site Ocead Angnlers Martin Tulave Site
Kindergarten
English N=35 N=52 N=132 N=74
107.1 111.8 105.1 106.5
Spanish N=18 N=65 N=27
104.4 109.0 111.1
1st Grade . .
English N=bLb N=130 N=55 N=19
100.6 ) 95.2 97.2 87.4
Spanish ~ N=4D N=80 N=16 N=65
' 93.0 103.8 108.1 100.0
2nd Gratde
English N=137 N=83
) 103.4 10%9.0
Spanich g N=88 N=100
104.8 ' 101.3

Dther Product Tests: Some other achicvement tests were given at

some sites in May. Those with data reported for at least one site in-

clude the Primary Social Studiecs Test and the Metropolitan Achieve. Test
3o Y N ¢
S VA

i

Q




Self-Concept: The Thomas Self-Concept Test was administered pre and

post to first graders in San Diego, Tex. and first graders at St. Martin.
In both areas post-test mzans were almost identical to pre-test means.

Conclusinns of Sponsor

“From this review, which was based nn statistical evaluation, obser-
vation, and feedback from both site and staff personnel involved in the
program, Follow Through staff concluded that while much had been accom-
plished there was need for further improvement...Laboratory staff, site
leaders, and teaching personnzl all need more extensive training in the
implementztion of the model...The model needs closer monitoring, both by
Laboratory staff and by sité leadership personnel...The model needs a
more efficient, effective cvaluation desiyn. As the 1970-71 Scope of
Work shows, this past year's plan was too cumbersome to be implemented
uniformly., UWithout uniform administration: sound comparisons between
sites cannot be made; without comparative data, the design staff lacks
a good basis for revision of the model...The Laboratory needs to design
a Third Grade Component to act as a sequel to Kindergarten and Grades
1 and 2 of the model." (p. 55 of sponsor report)

Reviruerts Coreents

The major efforts of evaluation are direccted toward cocmparing pupil
growth measures at the various sites at which the model is being used.
What the purpose of this is, is not clear. If there were variations in
implementation at the sites then it might be useful to compare sites, but
there is no indication that this is the case. Or if there were careful
process measures taken at cach site and the differences in process were

compared with differences in outcomes, that would secm reasonable, but



that also is not indicated. Just what purpose is to be served bQ expend-

ing effort in this kind of comparisons should be made clear, or the ener-
gy might btetter be used in making comparisons with non-model classes.

As suggested earlier, the way in which these comparisons among sites
is reported in the individual evaluation reports is confusing to say the
least. To compare the effectiveness of the program at the various sites
by comparing post-test means that are adjusted for pre-test differences
(this is what was done althéugh it is not clear from the report) assumes
that only differences in instructional program and differences in pre-
test scores affect the post-test scores. However, it is self evident thot
many othér factors related to systcmatiﬁ differences betwsen children at
the various sites in addition to pre-test differences are likely to affect
vulcos? raasulcs.  Yed, in the roports 46 the local sitcs we find séatc-
ments such as "the coveriant anzlysis revealed that Philadelphia kinder-
garten and farst grade pupils achieved the‘lomest scores of the five aites
and that high-gcoring pupils regressed during the course of the school
year". (p. 17.0f Evaluation Report on Philadelphia)

The analysis was done Separately for pupils above the median and for
those below. Generally low students went up and high students went down.
The reports generally indicate that the program was more successful with
low students than wiih high student. it is quite pouasible that the re-
gression effect might account mostly or entirely for those findings and
the conclusion that the program was differentially effective for high
and low students is entirely unwarranted.

There are'additional prchlems, Pre-tests and post-tests were not
given at the seme time in all communities. In fact there was variation

from September and May to October and January. In the analysis the gain
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from October to January in one site was compared to gains from Septem-
ber to May in other sites and to still other time spans at other sites.
These are hardly very meaningful comparisons.

The first impression one gets when looking at the reported data is
one of a rather sophisticated report. However, as one studies it the im-
pression changes to one of seeing it as an attempt to take some fancy
looking tables and figures, surrounding them with unclear commentary and
incomplete and unclear titles and hope the reader will be impressed or
at least mistake obscurity for profundity. Figures are in many cases not
adequately labeled. There are omissions on some. The relationship be-
tween tables of data and figﬁrcs which relate to them are not clear.

' When Kronkoskv was asked for further Information about the data he
indicated that he didn't even read the evaluation sections and he re-
ferred tu Huch Poyner the statistician for explanation. When Poyner was
asked for further explanation his answer uas interpreted as implying that
the writers dicdn't understand the data and so couldn't present it cléarly
when they urote up the report. Poyner sent draft copies of the Evaluation
reports and from them, what they did with the data was at least reason-
ably cleor.

One wonders aboué an operation in which th? director doesn't knou
anything about the evaluation of the project, the statistical department
presents fairly high pouwnred statictical analysis only tangentially use-
ful in evaluating the model and the writers take the evaluation drafts
from the stotistical department, and not understanding them themselves,
make them un-understandable to the reader (but impressive looking).

The unly process measured was user satisfaction. Additional efforts

to assess the degree to which the model is being implemented ot the vari-

ous sites would seem warrantod. SRS |



The Responsive Environments Corporation Model

Nature gﬁ the Model

This model is committed to assisting professional educators establish
learring environments which respond to individual students in such a way
that optimum learning occurs. The environment includes physical space,
materials, people, and all possitle interactions, The program is based
on the premise that active {nvolvcmcnt and interaction with the environment
produces greater growth than passive acceptance. Thus children are con-
tinuously involved in touching, seeing, listening, tasting, comparing, sol-
viﬁg, exploring, and discovering. The ﬁodel attempts to blend notions
from Piaget and British Primary Schools into a cohesive educational approacn
which is balanced to include both teacher-directed and child-directed acti-
vities. Heavy use is made of the Talking Typcuriter and the Talking Page.

Process Measures

No evaluation was done by the sponsor.

Produst Measuces

"During the first two Qears of the REC Follow Through program, evalu-
ation has been primarily concerned with assessing the achievement of speci-
fic objectives through the use of placement and progress tests based on REC
materials. Ouring the past year (1970-71), REC had hoped to expand its
evaluation to include administration of the Apell Test. Since REC's bud-
get did not include funds for personnel time and travel expenses needed for
a comprchensivg gvaluation, the Division of Urban Education was asked if
they could provide personnel to help in this effort. They kindly did so,

and the Apell Test was administered. Unfortunately, the results of the

P39
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testing were invalid since the test was not administered properly." (pages
21-22 of sponsor report)

Conclusions of Sponsor

*For REC, the past year has been exciting and productive. Much pro-
gress has been made in extending and implementing our model."

Reviecuer'!s Comments -

It seers imperative for the sponsor to assess the degree to which‘
programs exemplify the characteristics of the theoretical model, e.g. Are
children in REC classroums more actively involved and interacting more
with the environment than are children in non-REC classrooms?)

Also, ;he sponsor has sbelled out objectives for the FT children. It
wduld appear that the sponsor ought to be evaluating the degree to which

children are meeting these objectives in comparison with children in non-

REC classroomns.




Open Education Follow Throuah Project, Education Development Center

Nature 2£ the Model

This model aims at implementing "open" classrooms. "Open" refers more
to atmusphere and style than it does to physical organization. The educa-
tional program is based on the premise that conditions for learning are
two-fold: 1) a situation 1p which children can make significant choices
for themselves, and 2) the provision of adequate resources, human and ma-
terials, to make these choices meaningful.

Process Mnnsures

There were no process measures takén in 1970-71. The clocest thing
to it would be a study done by the joint fellow of the sociological setting
of the Follou Through implementation in Fhiladelpnia. The report uf that
study has been promised, but has not yet been received.

Product tiaasurns

No product mcasures were taken bty the sponsor in 1970-71.

Conclusion of Snonsor

The only statements in the sponsor report that suggest accomplish-
ments during the year occur in the section where a brief summary of the
work in each community is given. There are statements such as "local
teachers gave two successful wurkshopn'for pareqts to acquaint them with
the program." The EOC staff met several times with the PAC and carried
out workshops for parents.", etc.

Reviewer!'s Commonts

The body of the report encompasces nine pages of which four are sum-

maries of the work in vach community. All but about seven pages of the
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voluminous appendix consists of a listing of the services rendered to the
local communities, in many cases in an hour by hour and conversation by
conversation account.

One interesting page in the appendix presents a listing of objectives
for children beyond academic achievement encouraged by the EDC Open Educe~
tion Follow Through. This surely suggests some attempts at cvaluating the
extent to which these non-academic goals are being met.

No systematic evaluation of any kind was dore by the sponsor in 1970-71.
Some measure of the degree to which the model is being implemented as well

as-some attempt at measuring achievement of goals for the children seems

imperative..




Hampton Institute Nonaraded Follow Throuoh Model

Nature of the Model

This model is ccmmitted to an instructional program geared to meet
$ndividual nceds. Classes are nongraded and multi-aged, Continous pro-
gress at ecach child's own rate and individualized instruction in each area
of the curriculum are stressed. There is emphasis on retraining teachers
to function more effcctivelé in making provisions for individual differ-
ences found among pupils. Goals for pupils are the development of more
positive self-concepts, more proficiency in communication skills, in-
créased storehouse of math and science concepts, increased math computa-
tional skills, and desire for more worthy use of leisure time,

Po— hé - .
Procnss Meazuoes

No evalusotive data gathered by sponsor in 1970-71.

Product Meacureos

No evaluative data gathered by sponsor in 1970-71.

Conclusicns of Snocnsor

“The sponsor attempts éo encompass all personnel involved in field
and home shop operations, in effecting an objective assessment of all ele-
ments of the program. On the basis of'this collective evaluation, that the
model has been surcessful in:

1. Helping teachers to conceptualize the process of nongrading.

2. Providing many varied pereeptual experiences in helping tcach-
ers to build up experiential background of Follow Through children.

3. Keeping in close contact with Follow Through communities and meet-
ing visitation schedules.

4, Providing concultants who have the necessary expcrtise in their
respective discipline.
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5.

6.

7.

8.

)1

Providing inservice workshops on-site, as need is evidenced by
the teachers.

Helping teachers to become aware of the need to improve self-
concept and aspiraticnal levels of pupils.

Getting teachers to change the physical environment of their
classrooms and making them more conducive to individualized
learning.

Maintaining a wholesome relationship between the model sponsor
and the cemmunity and a high degree of enthusiasm among the
teachers." .

(pages 65-66 of sponsor report)

Reviecuwer's Comments

The- conclusions as stated by the sponsor are apparently based on the

subjective impressions of personnel involved in the model. Some systema-

tic efforts to assess the degree to which the model sites meet individual

needs as prescribed by the model seems essential. Alco it seems necessary

fof the sponsor to assess attainment of model goals by the students.
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The Flarida Parent Educator Model, Ira J, Gordon, Institute for Develop-
ment of Hu-an nesources, University or Florida

Nature gﬂ the Model

The emphasis of this model is on: 1) the development of non-profes-
sionals as parent educators and as cffective participants in the class-
room teaching process, 2) the development of appropriate instructional
tosks which can be carried from the school into the home to establish a
more effective home learniné gnvironment, and 3) the dévelopmcnt of par-
ents as partners in the educational program for their children. The goals
are to brlnu atout changes in the learnlng environments, both home and
school, so that the child's intellectual and affective development will
be enhanced. A key element is the training of two mathers per classroom
Lo functiun as tcacher cides in sroom 2and ag parent educntn;q in
the homes,

Procnss Mpprures

Home [nvironment: Nine cspects of home environment were assessed

pre and post with the "Home Envirounment Review" (HER), a ﬁuestionnaire

and rating schedule. Parent education administered scored the measures

in 2282 homes in at least eight communities, Data are given in termg of
the number who gained (out of the possible 2282) on each of the aspects

of HER (data on "Expectations for Chila's Schooling" are not given because
"pducational cxpectation was already near the top in the fa'l so that

gains could ounly be minimal).



Home Envirnnment Review (HER) Data

Variable

Awareness of Child's Development
Rewards for Intellectual Attainment
Press for Language Development
Provision of Supplies for Language

Develonmant

Provision for Learning Activities

Outside the Hcme

Provision of Materials for Learning

in the Home
Reading Press
Trust in School

(N=2282)
Number Who Galined

7.8
544
645

678
762
818

800
722

Each of the variables is scored on a five point scale.
data given, there is no uay'to tell uhaL proportion of those that did not
géin remained the same and how many ragressed,
mised but not yet received.
to whick expectations of improvement on the part of the parent educators
might have biased the findings.

Teacher Marale: Ten aspects of teacher morale were measured pre ana

post with "The Purdue Teacher Opinionaire".

to 136 teachers in at least 10 communities.

of number who gained.

Additional data is pro-

Also there is no way of knowing the degree

The scale was administered

Data are again given in terms

Purdun Teachor Npinfonairn Data

Varianhle

Teacher Rapport with Principal
Satisficd with Teaching

Rapport amnng Terachers
Salary '
Load

Curriculum Iasues
Stotus

Community Support

Facilities and Servicns

Conmunj ty Pressures
TO1AL
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Numbher Whn Gaincd

SN -}.59

57
L5
L9
57
56
52
52
L3
39 -
55
56

From the



Again, from the data given there is no way of telling whether the
rest of the teachers regressed or stayed st the pre test level.

Mother's Competence to Teach her Oun Children: Parent educators

were trained to administer the "Mother as Teacher" (MAST) task to a ran-
domly selected set of six parents in each FT classroom, Logistics ap-
parently were difficult (see page 18 of sponsor report) but some usable
pre-post data apparcntly was gathcrcd.. None is reported.

Self-Lsteom of Parent Educators: Pre and post self-esteem data were

gathered on 101 paretn educators on the "How I See Myself (Adult) Scale”.
Of the 181, 72 shoued gains on the Interpersonal Adequacy factor and 82
showed géins on the competence Factor.. Again, the data given co not in-
dicate either the magnituce of the gains or the number who regressed or
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Sense of Potoncy of Parent E4ucatnrs: Pre and post sense of potency

——

data were gaivhered on 210 parent educators on the "Social Reaction Inven-
tory" an adaptation of the Rotter I-E Scale. Of the 210, 90 showed a gain
in Internal Control.

Self-Esteem of Parents’of FT Children: Pre and post "How I See Myself

Scale" data on 640 parents showed 268 with gains in Interpersonal Adequacy

and 282 with gains in Compentence.

Sense of Patency of Porents of T Children: Pre and post "Soclaol

Reactions Inventory" vata on 697 parents showed 301 with gains in Internal
Control.

Parents! Reactinng to Tasks: A major glement in the Florida Model

is the development of materiols (Tasks) for family use. These tasks are

developed to enhance the cognitive development of the child as well as

-
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to strengthen the parent-child bond., They are not "homework" but game-
type supplements which are demonstrated to parents by the parent educa-
tors.

On the basis of Parent Educator Weekly Report (PEWR), data was
gathered regarding students' interest in tasks, students' success with
tasks, purents' judgement of the task's value for the child, and amount
of time spent with child in task activity.

85,256 home visits ueré made and reported in 1970-71 in the eleven
Florida model Follow Through communities.

PELIR Dnta on P-ront Reaction to Tacks

(Total number of PELR is B85,256)

) Student Interest in Tasks
Hinh Mild Not Interested Qunstion'Nnt Asked

44,710 20,130 1,371 6,660

Student Success on Tasks

High ' Mild Not Suncessful Quoestion Mot Asked
39,269 - 24,762 - 2,142 ' 6,882

Parent Judgement of Task Value for Student

Hiah Somg . No _Value Question Mot Asked
36,4/8 31.626 718 : 8,465

Level of Task Difficulty’

Too Difficult Just Rinht Toon Easv Question Not Asked
3,906 56,750 1,986 9,916

Amount of Time Spent w;th Child in Task Activity Question
Over 3 honre 2-3 1-2 ° ‘Under ) hour Task nnt Tried MNot Asked

5,081 9,130 21,821 21,702 3,033 14,434

SR |




Home Schnol Relations: The PEWR alsvu provided data on home school

relations as follows:

PELR Data nn Home=Schnnl Relations -

(Total number of PEWR is 85,256)

Visited School in Pasti Week

Yes No Question Mat Asked
17,717 56,77 7,708

Attended PAC Meeting

Yes ﬂg Not Arked Not Availahle

8.919 61,623 7,315 4,654

Attended Parent Group

Yes No Question Mot A-sked
8,572 62,260 11,491

Talked to Principal

Yes : No Questinn Nat Asked
5,101 50,994 ' - 32,338

Plan to Visit School

Yes ﬂg
_66,905 35,606

Use of Corprehnnsive Seyvices: The PEWR provided the following data

about the number of times poretn educators provided parents information

about the availability of comprehensive services.
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b PEWR Datn on Comarehensive Services

(Total number of PEWR is 85,256)

Health Service Information

Yes No

17,714 64,663

Weliare *nformation

8,401 72,685

Psychnlogicsl Information

Yes No
E—— . on—
7,317 75,102
.
Don~on of Trntivi-natirs~+ign of Instructicon inrounh Thekb:  The oWl

gives information atout the main task presented that week. Over 76,539
task presentations were made. From the PEWR data it was determined that
a given task was used in an average of about elrven homes per month. This
was given as "solid confirmation of individualization of instruction".

(p. 47 of sponscr report)

Product Mrasyres

Childrent's Self-Concrots: Pre and post cata on the "I Feel-Me Feel"

(IFKF) vere gethered on 1515 children in four randemly selected locations.
"Children's Self-Social Constructs Test! (data is reported only on the
Esteem portion) uere administered pre ani post to 717 children in two lo-

cations. The following tdata was reported:
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1 feel-Mn Foel Dnta

Number Who Gained: (N=1515)
~Adeauacy . Peer Teacher-5chool Academic Physical
768 775 757 78 - 7179

Childron's Serial! Self Conctructs Test Data

Number who gained in Esteem=361 (N=717)

Conclusion of Snonsar

Home Environrent: "Thece gains, while demonstrating movement toward
our goals, still leave continued room for improvement." (p. 30 of sponsor

report)

4 lecst ono-third of the teachers from

Wiit: @il (e -

Teacher e=ale:  "We see that a

the ten cormunities on thich we have data goined in morale on eight of the
ten variables...The local situations, desegregation, teacher strikes, par-
ent boycolt etc. all influence morale; the nains registered in the face

of both local and program demands is encouraging." (p. 26 of sponsor report)

Mother's Comnrtence ig'Tcach Her Oup Children: (No data or conclu=~

sinns given).

Self-Esterm of Porent Educators: “Over forty percent of the parent

educatars increased their scores on tﬁe two maip factors, Interpersonal
Adequacy and Competence. This represents an important achievement... Our
goal of improved parent educator self-concepts...is being reached." (pp.
26-27 of cponsor report) '

Sense of Potency of Parent Edurators: "Forty-three percent of the

parent cducators moved toward more belief 1n themselves. This too repre-

sonts a considerable shift." (pp. 26-27 of sponsor report)
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Self-Esteem of Parents of FT Children and Self-Potency of Parents of

Eﬂ.gl Children: "In the face of all the obstacles these parents must deal
with, this gain represents a considerable movement toward reaching our
goal." (p. 27 of sponsor report)

Parents' Reaction to Tasks: “We conclude that parents were very

pleased with the home learning tasks and saw them as useful and geared
appropriately to their children." (p. 69 of sponsor report)
Home-5chonl Relationshins: "Although the data can be i rpreted

=
to indicate major parent involvement, there is still progress to be made

in this area." (p. 76 of sponsor report)

Use of Comprehensive Services: “There is no gauge one can use to

estimate whether these fiogures reflect adequacy; they can be only descrip-
tive... Parent educators are serving as first-line resourcess Tor compre-

hensive sarvice information." (p. 78 of sponsor report)

Droree of Individunlization of Inetruction Throunh Tazks: "The

average use of about eleven homes per task per month is solid confirma-
tion of incividualized instruction." (p. 47 of sponsor report)

Children's Self-Concen.s: “"We believe this to represent signifi-

cant progress toward the goal of enhancing children's concepts of them-
selves." (p. 27 of sponsor report)
Reviewar'e Camrents

The process and product variables measured seem to be appropriate
to the aims of the model. The appropriateness of the process measures
is excellent by comparison with most sponsors.

Al]l measures are pre and post (except the PEWR) with no corparison

to non-FT in any varioble. Differences between pre ond post could be

AL I




due to second versus first time that an instrument is taken. There 1s
probably nothing known about the effect of retesting on most of the in-
struments used.

A1l data (except PEWR) are presented in terms of the number of "sub-
jects" that gained from pre to post. There is not way of telling about
how many stayed the same, hcw many regressed, what the magnitude of gains
and losses.is, or what the actual level of performance is. (If 90% are
as high as thecy can be on tﬁe pie-test and 10% improve, that is one thing,
but if no one is at the top to begin with and 10% improve that is quite
another matter).

wheiher the conclusions of the spohsnr are supported by the data is.
impossible to know without additional detail about the data. (This has
been nrenistcyd to us by tha spansor: 12/15/71)

The conclusicn that instruction is being "individualized" because
each tack is used only in eleven homes per month on the avera,e seems
weak. There is no way of knowing from that whether the tasks chosen by
the parent, educator in any way fit the needs of the child better than
another task. All we know is that parent educators are not using the
same tasks in all homes during the course of a month,

The only product evaluation variasble measured was self-concept and
that wvas pre-post only with no attempt at comparison,

The report was generally reasonably well o;ganlzcd. except that 70-71
data was presented in part IV Accomplishments and Results (where it would

be expected) and part of it under part V Projected Goals and Procedures

(where it was completely out of ploce).
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The Aehavior Oriented Prescriotive Teachina Approach, Southwest Center of
Early inilcnocy, StaLe Lolloae of Arkancas

Nature of the Model

This model aims to develop skill objectives in four areas: sensory-
perceptual-motor, cognitive, intrapersonal, and interpersonal. The spon-
sor provides a sequence of "Starter Lessons" designed to help children at-
tain competence in each of the four arecas. Two implementation models are
provided. One is for communities with low densities of qualified children.
Here, parents learn to teach their children and to work more closely with
the cchobl. The other is communitics where the proportion of children qual-
ified for Follow-Through is.sufficient to work with both parents and teach-
eés. Howe Visitore are key people in both types of communities. In high
sensity communities, Teachers and Teaching Assistants are also key people

in the i.splementation of tho BOPTA model.

v
-

Process Moacures

Paront Respeonce to Lescons: After the parent completes a unit at

home, the Home Visitor will.interview the parent to get his or her opin-
ion of the lessons. Data given is based on the first four weeks of in-
struction in Maotchitoches and first eight weeks in Daviess.

Par~nt Pesnonae to Lessens Data

Percent of yes response
(yes plus no = 100% in each case)

Davivss Natchitoches
Did thild complete lesson? ) 97 96
Was lesson taunnt every day? 29 85
Did child enjoy lesson? 93 99
Were lessons too lonn? 5 3

Did you enjoy teuching the lessons? 92 100
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Parent Cooperation: Ratings of parent cooperation are made by Home

Visitors on a 5 point scole after each visit to a home. The time spanned
by this data is not clearly indicated.

Parent Cononnration Dats

Percent of home visits with ecach rating

Ratinn Davirss Natchitoches
5 5 o 68
4 31 26
3 14 5
2 2 0
1 1 1l

Parent Connistency: Parent consistency in teaching lessons was also

rated by Home Visitors on a 5 point scale after each visit. UWhen data
was gathered is not clearly indicated.

fParent Consictency Onta

Percent of home visits with each rating

Ratinn Daviess Natchitochns
5 22 5¢
A 28 . 26
3 40 .19
2 8 2
l 2 1

Quality of Heme Uisits made by Home Visitors: Staff members go with

Home Visitors on a home visit and £raluate the visit using the Home Visi-
tor Observation Form, There are eleven items on the form ranging from,

"Did the Horme Visitor get ir tune with the parent?" to "If needed, did the
Home Visitor role play the child?", No spe .ific data is given, but the
sponsor states, "This has been the most successful port of our program

with all eleven items being recorded positive in at least 95% of the cases."

(4n supplementary data sent to revicwer on request, the material is titled
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“Introduction" and like most of the final report itself, is not paginated)

Quality of the Classroom Instructional Proaram: At the community

with a classroom instructor component, a BOPTA Te=cher Observation Instru-
ment was used. It asks 13 yes or no questions such as "Is there a speci-

fic behavioral objective or task?", "Did the teacher prepare a good learn-
ing environment?", etc. The nature of the data gathered with this instru-
ment is not clearly specified.

Number of Homn Visits made etc.: The following information was gleaned

from Home Visitor's Monthly Reports for 1970-71:

Hom2 Visitor Monthly Penaort Dnata

. Daviess Natchitochrs
Average number of FT families served each 164 261
month
Averace nurbter of home visits made each month L37 Lo2
by Home Visitors
Average nuwber of "other" Home Visitor contacts
cach monih such as phone calls, letters, etc. 93 742
Number of instances of parentis volunteering
their services in classrocm during the year 62 695
Total number of hours spent by volunteers
working in the classroom 258 921
Average number of parents who attenced parent
meetings eoach montn ) Ll 52

" Product Mrasures

Evaluation of several product variahbles (as well as many more process
variables) were projected by the sponsor in the 1970-71 proposal, vut were
not carried out. "At the time the proposal was written we had the parti-

time (one quartcr time) service of an evaluation specialist, however, be-

fore he was able to assist us in more than a superficial manner he changed




jobs. UWe were not able to hire anyone to take his place." (sponsor re-
port on page titled "Evaluation 1970/71", no page number)

A dissertation titled "A Study of the Effects of a Two~-Year Follouw
Through Program on the Academic Achievement cf Second Grade Pupils" was
done in Natchitoches Parish independently of the sponsor. The sponsor
report contains a poor summary of the study. The reviewers have obtained
a copy of the corplete study from the author and will include it with a
report on locally gathered data or summarized separately.

Conclu~iens of Snonsor

"from interviews and discussions we know tnat we helped certain chil-
dren™~and families. UWe know that the attitudes of some teachers and parents
were inmproved Lo the benefit of their children and community, All during
the vear we received increasing support from parents, principals, and ad-
ministrators and we also gnt a great deal 6r support during tie trying
period of redesign." (sponsor report in "Evaluation 1970/71" section)

Revicrwor's Ceor~ents

Process Evaluation: The kinds of things that the sponsor projected

and/or attempted to measure in the way of process variables generally make
sense for his model. However, the scales he uses nearly aluays require a
“yes" or "no" response, (or "needs no help", etc). It may be difficult to
make any discriminations or to gather much uscfdl data unless the scales
provide opportunities to make more discriminations. For example, on the
Home Visitor Observation Fourm one question is "Did the parent accept the
Home Visitor?" You ‘would expect 95% of the raters to say yes to that un-

less the parent practically threw the Home Viuitor out. It would not be




too difficult to specify some levels of acceptance beyond yes and no.

Product Evaluation: The sponsor has specified some rather specific

skill objectives in the four areas of sensory-perceptual-motor, cognitive,
intrapersonal, and interpersonal. Yet the sponsor projected very little
in the way of product evaluation ond did none. Many of his objectives
will not be measured by the SRI battery and it seems imperative for the

sponsor to got on with measuring achievement of his objectives both with

pre-post and comparative data.

1970-7) Snoncor Repart: The 1970-71 final report is unbelievably

poprly done., It consists of a two and one half page introduction, the
1970-71 Proposal, the Jure '70 to September 170 progress report, an evalu-
aéion section of four paqes, a poorly written summary of a doctoral disser-
tation done by someone in Natchitoches Parish, the 1971-72 proposal, A Les-
son Developrantal Manual, and a Self Evaluétion Program consisting of cop-
ies of forms to be filled out by Home Visitors, teacher, local staff, tlass-
room instruction cocrdinator, social worker, ﬁnrent,educator, nurse, and

sponsor staff. There is no.table of contents and the only part of the

whole thing with page numbers is the 1970-71 proposal. This makes a poor

report even more difficult to figure out!




Tucson Farly Education Mnrdel, Arizona Center for Early Childhood Educa-
tion, U.iversity oi vrizona

Nature of the Model

This model's objectives can be classified into four areas: language
competence, intellectual base, motivational base, and societal arts and
skills. Major components are instruction, psychological services, and
parent involvement. Instructional methods emphasize individualization,
fmitation, positive reinforcement, generalization, orchestration (simul-
tancously attending .o a va;iety of skills), small group interaction, and
use of experiential backgrounds of pupils in planning instruction,

Process Measures

Effectivaoness of Summer Trainine Tnstitutes for Prooram Assistants:

Program acsistants work with five to seven teachers in and uutside of
the clessrocn setiinge Three difforent Inmstitutos weore conducted with
from 29, 33, and 35 particinants in each. Three instruaents were used

at each Institutes: the T7EM Surmer Institute Tnventory (four subtests--

knowledge of TEEM, Role of Frngram Assistant, Reading within TEEM, and

Strategies), the TCEM Attituds Seale .subtests-~-progressivism, tradition-

alism, and educational attitudes), and Evaluation of Summer Training

Procedures. At two of the Institutes the evaluation design allowed for
assessing the effects of pretesting as well as the effects of the train-
ing. At the third Institute two diffc;unt methods of training (one in-
cluding a practicum with children) were compared.

Detailed data is reported on pages 29 to 67 of the "Training for
Educational Change Agents® part of the sponsor report. In summary, for

Institute #7, signifirant gains were made in the Reading and Strateqles
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subtests of the TSII and a significant drop in Traditionalism., In Insti-

tute #2, no subtests of the TSII were significantly different pre to post;
the total score showed significant improvement. In Institute #3 thare
were significant pre to post gains on all subtests of the TSII, but no
differences between the practicum and non-practicum groups. There was
houwever, a significant difference in favor of the Practicum group on the

Progressivism scale of the TAS. On the Evaluntion of Surmer Training

Procedures, the participants in all three Institute indicated that there

was a need for training for all of the objectives, that an appropriate
amoun{ of time had been =pent on each objective, and that they had con=
fidence in their ability to implement the objectives.

Scope of FPsvchnlooicnl Services: The sponsor reports dsta indica-

————

ting thco porcentages of time that poycholegists spent in various kinds of
activities (p. 54 of Psychological Service Program part of sponsor report).

Communitv accratance of Psycholooical Services: Data is presented

with respect to the number and kinds of services requested (p. 57 of Psy-
chological Service part of sponsor report).

Proaram Effectivennss of Psycholonical Services: Data is presented

with respect to the outcome of the cases serviced by the psychologist in
each community (p. 63 and 64 of Psychological Services part of Sponsor
report).

Efficirncy of Psycholnnical Services Compenent: A table giving the

number of contacts by psychologists purports to give data about efficiency
(p. 69 of Psychological Service part of sponsor report).

Prorduct Meoasures

The sponsor was entirely dependent on local communities for product
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measures. The sponsor requested the results of local evaluations from

each of the ninctcen communities. Over twenty different tests were used

in the various communities. Data was not received froﬁ all communities.
Data from eleven communitics is reported in appendix "H". Data are achieve-
ment test and/or intelligence test scores. Since different tests were

given in different communities (and at different times) it is not possi-

ble to combine the data so it it reported community by community. In

some cases there is pre and post data, in some only spring data, and in

four casaes there is some comparison data.

Chictnnha, Oklohoza:  Spring 1971 data are reported on Metropolitan

Readiness Test (k) and Gates Reading Test (1, 2, and 3). (p. 1 of Appen-
dix H)

Shonis, Lelshines:  !otropolitan Achicvement Test aata for Reading

and Arithzetic are given (Spring 1971 only) for grades 1, 2, and 3. (p. U
of Appendix H)

Ahheville, Lousiana:  Spring Stanford Reading and Arithmetic data

and Oitis-Lenncn I. Q. data are given for grades 1, 2, and 3. (p. 7 of
Appendix H)

Baltimare, Marvland:  Spring PMA data (total only) are given for

h ant 1. (p. B of Appendix H)

Des Moinrs, Jowa: Spring data only on MAT -Reading and Arithmetic

for Kk, 1, 2, and 3 and CTI¥ data for WK, 1, 2, and 3, Gpring 1971. (p. 9

of Appendix H) . .

ERIC SEERY
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Pikenville, Kentuckv: Pre and Post dcta as follows:

Star ord Achicvament Tests

Pretest (Fall, 1970) Post-test (Spring, 1971)
word rean, arith. con. word nean, arith. ron,

Grade 1 (N=106) (N=106)
not given not given 1.7 2.8
Grade 2 (N=109) (N=109) (N=64) (N=64)
1.6 1.9 2.3 2.6
Grade 3 " (N=105)  (N=106) (N=82) (N=82)
‘ 2.‘4 2.7 3." 3.7

Tucton, Ar:zonz: Some pre and post data as follows:

Fall, 1970 Sprinn. 1971
Ciade 1 _ Arith, (=672 _ Arith. (N-20)
Stenford Achieve-  x=12.5 (1G percentile)  x=17.6 (31 percentile)
rent, Lovel 1

_Letter/sounds (M=68) Lgttcrs/sounds (N=60)
x=11.1 (10 perccntile) x=17.2 (29 percentile)

Grade 2 Uord reading (R=96) Word Knowledae (N=50)
Stanford tests %=12,2 (1 percentile) %x=18.8 (12 j:rcentile)
in Full, “eiro- Paragraph mcun. (N=34) Reading (N=60)
politan in Spring X=14.6 (3 percentile) %x=14,4 (12 percentile)

Grade 3 not given for Word Bncwledge (N=61)
Metropolitun Fall x=16.2 (8 pocrcentile)

Reading (N=61)
x=20.1 (14 percentile) ;

Forth Morth, Texas: Follow Through and non-fT data are given on PMA

pre and post. Charuacteristics of the comparison group are not given, but

the "N in each case is given as equal to the FT group.

.
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Primarv Mental. Ahilities Tests- Fall, 1970 and Sprinn, 1971

Grade 1 Follow Throuch Non-Follow Throunh
pre(N=80) post(N=62) pre(N=80) post(N=62)
Verbal Meaninn 85.2 90.3 68.1 91.8
Spatial Relations 86.8 95.6 88.9 90.5
Number Facility 88.2 96.5 87.6 99.7
Perceptual Speed 90.2 101.7 92.6 S4.0
Total 87.6 94.8 89.1 93.1
Grade 2 Follow Throunh Non-Follow Throungh
(N=80) (N=72) (N=80) (N=72)
Verbal Meaning 90.9 92.6 S4.4 95.5
Spatinl Rol-tions 113.2 112.7 iN3.5 102.7
Number Facility 87.8 90.1 88.0 88.0
Perceptual Speed 103.5 4.9 31.8 100.8
Total 99.2 97.7 94.2 96.9
Grade 3 Follow Throuoh . Non-Follow Tiirouch
(N=80) (1i=66) (N=80) (N=66)
Verbal HMeaninn 92.2 91.9 87.6 88.4
Spatial Relalions 1064.2 106.0 : 98.9 102.8
Numbier Facility 88.6 90.5 89.5 o 92.8
Perceptual Speed 103.2 99.5 88.8 98.6
Total 96.6 96.7 90.9 95.9

LaFavette (Yalker Cn.), Goorala: " Follow Through and non-FT data are

given on PMA Pre and Post. No information is given about the nature of

the comparison group.

AN
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Primaryv Mental Ahilities Tests, 9-70 and 4-71

Grade 1

Faollow Throunh

Non-Follow Throunh

(N's are approx.) pre (N=i0U5) post(N=105) pre(N=90) post(iV=90)
Verbal Meaning 92.6 100.3 91.4 92.9
Spatial R:lations 86.0 92.3 82.2 90.6
Number Facility 8L.8 107.1 92.9 100.9
Perceptuai Speed 9,.8 108.3 91.7 105.5
Total 92.0 101.6 88.6 97.4
Grade 2 Follow Throuch Non-Follow Throuah

(N's are approx.) (N=100) (N=100) (N=80) (N=80)
Verbal tiecaning 100.0 99.9 93.8 95.3
Spatial Relaticens 109.3 109.3 98.9 l0L.3
Nuiaber tacilit 98.9 91.7 90.6 95.8
Perceptual Spced 97.6 99.6 95.2 106.0
Total 98.6 100.1 95.3 100.5
Grade 3 Follaw Throu-h Non-Fnllnu Throunh

(N's are aprrox.)

Verbal Meaning
Spatial Redaticns
Number Facility
Perceptual Spced

Total

(N=110) (f=110)
93.8 95.0
100. 4 99.5
90.7 92.2
94.6 100.6
95.4 97.2

(N=85) (r..s)
91.7 88.8
100.0 97.4
84,1 91.7
93.8 102.2
92.2 96.7

Lincoln, Mrbraocka:

Follcw Through and non-FT data is given for Spring,

1971 for Metropolitan Readinecs Tests in K and FMetropolitan Achievement

tests in 1. No information about the nature of comparison is given.

(Kinderoarten) Meteonolitan Readiness Testo- Spring 1971

Total
Median Percentile

Follow Throunh

(N=294)

59.0 (59 percentile)

63

Non-Follow Throuoh

(N=170)

60.86 (63 percentile)
G5




52

(Firat Grade) Metropelitan Achievement Tests- Sprinn 1971

Follow Throunh

Non-Follow Throuaoh

(N=215) (N=84)
Listening for Sounds x=27.8 (36 percentile) x=36.2 (77 percentile)
Reading x=23.8 (47 percentile) x=30.7 (87 percentile)
Numbers x=29.0 (70 percentile) x=30.8 (81 percentile)
Wichita, Kansas: In 1568 a group of Head Start graduates were ran-

domly assigrcd to participate in the Follcw Through school or to attend
a regular neighborgnad school class. At the end of the 1970-/1 year they
had completed three years those settings. Metropolitan Achievement Test
data is reported for both groups as wcli as for a classmate group (class-
mates of a Foilou Through classroom whose parenté we;; éénerally middle
class in ots,

Thivrd [Crare Motrernliten Aghinvonant Trst Data- Sorinn 1971

Classmates of
Follre Throv-n

Hoad Start but
no rolles Throunh

Head Start + 3 yr3.
of Follas Throunh

(N=67) (N=53) (N=59)
Word Hnnuledge 14.6 (23 percen.) 20.5 (38 percen.) 20.6 (38 percen.)
Word Discrimination 16.3 (18 percen.) 24,4 (LU percen.) 23.5 (38 percen, )
Reading 20.5 (20 percen.) 28.8 (35 percen.) 29.0 (35 percen.)
“ Conclusion of Snon=ar

Effectivencss of Summer Traininn Institutes for Progrom Assistants:

"Data collected during the summer training indicated that objectives, lenqgth
of training, and organization of training were satisfactory...Support for

a practicum-based training program as opposed to a non-practicum baSed pro-
gram is not indicated by the data.

Measurement of Program Assistant per-

formance after they have returned to their communities is nccessary...




It is strongly recommended that implementation asseasment instruments be
developed." (p. 64 of Training for Ed. Change part of sponsor report)

Scope, Acceotance, Effectiveness, and Efficiency of Psycholoaical

Services Component: "Tuscon Early Education systems approach can be used

with success to make psycholonical theory and technigues available for

use in solving educational problems...TEEPS demonstrates that a psycho-
logist ond a teacher working” tcgether con solve educational problemS...
The data indicate that consultaticn teams are highly effective and rea-
sonably cfficient, and that consultation as a service can attain a high
degree of acceptance in school."” (pp. 15-16 of Psychological Services

part of sponsor report) '

Proclont Hontureal "Seyaral general statements can be made about the
data received this Spring. Children in grades 1 anag Z scoure higher on
school achieverent tests, relative to grage level norms, than children in
grade 3. This difference is marked in some Cases, and evident to some
degree in most cormunitics. The percentage of third graders that have
recetved four full years of .TEEM Heaod Start and Follow Through is quite
small. The results is not known. Dif ferences provided by Follow Through
and non-Follcw Through comparisons uwere marginal. Two of the three com—v
parisons (Fort dorth and Walker County, Gzorgiu) were in the direction
of éollow Through children. Differences favored the non- “ollew Through

children of Lincoln, Nebrocka," (pp. 95-96 of sponsor report)

Revicuwert's Cornents

Pracrss Measures:  The evaluation of the Summer Institutes was done

with a fair degree of sophistication. Obviously the real test of effective-~

ness, however, (and the sponsor recognizes this), lies in what the
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Program Assistants do when they get into the communities.

The conclusions of the sponsor regarding the scope, acceptance,
effectiveness, and efficiency of the Psychological Services Component
may or may not be accurate, However, the data about percentages of
time in various activities, number and kinds of services requested, etc.
are not very substantial support for those conclusions. A certain level

of referral does not necessarily indicate acceptance, the way a psychol-

ogist decides to dispose of a case does not neccssarily say much about
his effectiveness, etc.

Product Monsu~aes: The model purports to haove non-cognitive as well

as cognitive goai:, but no non-cognitive product measures were even at-
tempted.

The sponsor indicated that on the basis of the three communities that
had conparison data (actually four hod comparison data) two slightly fa-
vored the Follow Throuch group. However, in both those cases the Follow
Through group had higher pre-test scores and if post-test means would be
adjusted for pre-test differences most likely the non-Follow Through group
would come out higher in both of those communities also. In Lincoln, where
non-FT scored higher, no pre-test scores are given for either group so
not much can be concluded sbout which program was more effective. The
Wichita data (not referred to in the comments of the sponsor) appear to
clearly favor non-FT children.

Not enough information is given about how comparison and FT groups
were selected and "treated" in each of the communities with comparison
groups to know how valid conclusions based on the data might be.

A greater degree of uniformity of measures used in the various com-

munites, and measurvs that represent each of tne major product goa.s of



the sponsor appear to be needed. Also needed, is some;Systematic attempt

to assess the degreee to which the instruction component in the FT sites

exemplifies the model.

ARIRTE |
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Respon=ive Follnw Throunh Proarom, Far Woest Laboratory for Educational

Research ang Uevelonmont

Nature gﬁ thn Model

A major goal of the Responsive Program is to help maintain and de-
velop a pluralistic society. This implies that public schools need to
take into account what children learn before they start school and be
more responsive to individugl children and their parents. UWithin this
context, the Responsive model aims te produce persons with the intelli-
gence to solve non-interpersenal, interactional, and emotional problens,
and with the emotional health to try to solve the. Children are helped to
fd;m heilthy self-concepts, improve the uce of their senses and percen-
tions, enhance their understending of lanquage, and develop conceptual
and pro»len anlving ghilitics. Rather than forcing children to rospond
to the envirermont in a set patiern, an envirvonment is developed tnat
responds to the children. A child does som:thing because he likes it
rather than for the sake of obtuining rcwards or avoiding punishments
that have no inherent conﬁection with the activity itself. A child is
alloued to pursue any activ;ty as long and frequently as he likes because
all available activities contribute to achiecving the goals of the model.
Most of the child's day is spent in self-directed activities or in small

groups. An important activity is the Learning Booth in which a child

"plays" with a typewriter under the guidance of a booth attendant.

Pracess Ponsures

Attitu'nrs of Teirtinrs and Teaching Adsistants ot End of 1970-71 Yoear:

A Teacher/Teacher Assistant Survey wos sent to all Follow Through teachers

(290) and teaching assistants (362), Flve hundred and sixty six returns

Lo 9
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were received (90% of the teachers and 84% of the assistants). The re-
sponses are summarized under five areas as follows:
Teacher/Teasher Assistant Survev Data
I. Teaching: Facilities and Haterials
Jeachers Teaching Assistants
: yes “ no yes no
Are you able to re- '
quazst matlerials you ) )
need for tcaching? 94% 6% 92% 8%
Do you usually receive
the materials you re-
quested? 76% 24% 90% 10%
mixed mixed
) satis. feel. dissat. sat. feeling. dissat.
How do you feei about.
varkinrn condisiona;
equipnont 1% 21% % 85%  10% 5%
supnlies 664 22%  10% 83% 12% 5%
classroom space LGS 264%  30% 58%  16% 26%
class schedule 73% 21% 6% : 82%  15% L%
salary 57% 25%  37% 70% 26% L1%
planning time L2% 20%  37% 70%  16% 14%
"II. Teuching: Parent Paricipation
Teaclers . Teacher Rasistants
yes no : yes no
Do you explain the
responsive model to .
parents? ‘ 93% 7% 73% 27%
Do you have volunteer
parenis working with
the children in your :
classroom? 55% L 5% . 50% 50%
o o .
ERIC HURER
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yes no yes no
Are volunteer parents
involved in planning
classroem activiting? 38% 62% 30% 70%
Do you have any prcblem
in working with parent
volunteer? 26% 6% 6% 94,%

IV, Program Advisor in Class

Some data is given regarding number of hours the Prégram Advisor spent
in the class per month as reported by teachers/assistants. Over half re-
ported 0-3 hours, 4 pecple reported 16-21 hours with most of the rest re-

porting 4-10 hours per month,

V. Staff H{elations

Teachers TJeaching Assistnnts
yes no yes no

Are there disagreemonts be-
tucen vou and the principal
regarding responsive mosel?  14% 86% . 5% 95%

Do you have difficulties
with othor staff members? - 168% 82% 10% 9p%

Do you have difficulty work-
ing with the pregram advisor? 10% 90% 2% 98%

How well do you and your extremely - not extremely not
teacher gusistant work to- well  vell well wezll well well
gether? .

80% 15% 5% B85% 10% 5%

Svstemalic Ohbservation of Teachers: Over 60 Leachers were systema-

tically oubcerved at ‘the beginning and end of the year by a Laboratory-

tralned observer. No dota regarding the observations was given either

RALETE
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in the sponsor's report or in the supplementary information sent by the
sponsor to the reviewers.

Learninn Booth A%tendant Performance: Sixty Learning Booth Atten-

dants were formally observed by Laboratory staff personnel. The exact
nature of the schedule used is not indicated. Eighty two percent of

those observed were rated as being good to excellent and only three atten-
dants were rated as doing poor waork.

Qualitv of Lahoratorv-Conrducted Workshoos: The sponsor report in-

dicated that all workshops were evaluated by participants, but the nature
and results of those evaluations are not specified.

Product Feoacurns

Intellignanze: Four subtests of the Wzchsler (WPPSI) were given to a

LR N T

select group of children in a longitudinal study. The data given follow:

teghsler (UUPRPIT) Datp

Pro~teoact Monns Post-tnat Heans

K 1st 2nd K ist 2nd
Vocabulary 9.66 . 10.05 8.7
Similarities 10.65 11.56 11.41
Picture
Completion 9.53 10.60 10.64
Biock Deslign 10.07 ' 11.31 11.17
Total 39.92 ‘03.59 l.logl. 39.6
N L4L0 794 508 LLo 794 508

No data was provided except for that given in above table, nor was

any longitudinal data available. According to the sponsor, these data

are in the process of being analyznd as a function of' teacher, district,

Q ' ‘
J;BJ!; and child variables, RENNEE

IToxt Provided by ERI
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Learning Bonth Performanca: There are five phases of activity in the

learning booth ranging from free exploration to typing words and stories.
Data are presented which indicate the percent of children in kindergarten
and grade 1 performing at each level.

Learnine Oooth Achirpvement

Percent at Each Fhase

N1 nom oy
Kindergarten 1391 ] 6 37 23 33
Grade 1 10608 1 1 11 20 66

Concluesiors of Sponser

"The qnneral plan was carried out to the satisfaction of the Labora-
tory staff and districts...The materials end training units developed by
the Laboratory staff were juoqea to ve satisfactory and more than sufiicient...
The accurmplishments of the year and continurd program development have con-
tributed to a refinement in training technigues, an emphasis on the Respon-
sive preccess on utilizing existing materials and an increase in the visi-
bility and practicol evidenge of the vrogram operations for implementation.”
(pp. 1 and 2 of Section C of sponsor report)

"Overoll the test results during 1970-71 year fit a pattern of pre-
vious years, That is, children at the beginning of the year scored below
the national average (about 40) on the Uechsler and at the end of the year
increased their standard scores and scored at or above 40 on this "tradi-
tional" instrument. (p. 3 of Section D of sponsor report)

Roviruerts Cormerennts .

It is not erosy to understand the organization of the report or the

reason for its being organized (or disorganized) the way 1t is. There

ERIC ERRL




is no overall table of contents. It starts with a Section A and then an

index of parts for Section A. Then you find a Section B and an index of

parts for Section B. Then the same for Sections C and D. In addition, —
the sponsor sent the reviewers the follouing material: "Analysis of

1968-71 Learning Booth Achievement", "The Implementation of the Respon-

sive Model Follow Through Program: The Case of Community A (1969-70)",

and “Tecacher/Teaching Assistant Survey Data for 1970-71".

Section A is titled “Déscription of Program and Scope of Work", It
is an azccumulation of five documents that had obviously been prepared for
purposes other thon this report. A copyright owned by Far West Lab {is
cliimed for four of the five., From amoﬁg the five one can get a feel of
the goals and philosophy behind the Responsive model, but very little a-
hout the nroceca by which {those gonls are to be implemented, From amonn
all the materials in the report and additional information sent, the only
place the reviews could find information about proceises waw in the
Learning Booth Achievoment ronort.

Secticn B8 of the sponsor report called "General Plan and Organization®
does little more than giva organizational charts,

Section C called "Sponcor Accoimnplishments and Community Accomplishe-
ments" makes a few generalized statements about accomplishments (no data
to support them) and suggests areas in which the Lab should place greater
emphasis, -

Section D titled "Cvaluation Procedures and Summary of Findings and
Conclusions" presents really conclusions and hardly any findings. It con-
sists of a des&riptibn of" the data presumecohly gathered in 1970-71 ( but

no .data except for a very little bit of Wechsler Data), a description of
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Development efforts in Evaluation in 1970-71, and plans for 1971-72. Then
at the end is another paper with a copyright claim which summarizes Teacher/
Teacher Assistant Survey Data for 1960-69 and for 1969-70 (but no 70-71
data).

From Section D of the report one is led to believe that a major part
of the 1970-71 evaluation effort went into developing some instruments to
measure program objectives and identifying better procedures for analyzing
results. The report says, "several instruments have been or continue to
be developed.” They list four of them. UWhen the sponsor was asked for
the instrujents or some stage of their development, the sponsor indicated
that'they ucre still in a developmental stage and were considered "in
house" (Doc, 15,1971). This in epite of the indication in the 1970-71
report thal some "had been" develeped. In a note from the sponsor (Thorns)
dated 12/23/71, he indicated that "most of the information will be ready
in the Spring." The "ready in the Spring" presumably also includes addi-
Llonal Lechsler analysis that the sponsor report indicated was in progress.

The sponcsor made one cffort. with 1969-70 data, to put together SRI,
sponsor, and local district dﬂta and report the findings to the local
district (Berkeley). They found the task to be "extremely time-consuming®
(p. & of Section D of sponsor report) and apparently are not planning this
for 70-71 data.

It is apparent that the sponsor does not feel any urgency to report
data gathered in a particular year in the report for that year.

While the projections for i971-72 talked about collecting more pro-

duct evolualion, for 1970-71 only Wechsler data on a select group and




Learning oth Achievement were gathered by the sponsor. Even Learning
Booth Achievement is almost more process than product. It seems strange
for so little product evaluation to have been attempted when the model
suggests some specific product outcories.

It also appears oad to the reviewers “het so much oé what is claimed
to be accomplished with Follcw Threuch fundinjy is also claimed to be "in

house" and/or copyrighted by.Far West Laboratory.
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Engleman-fecker Model, University of Oreann, Wesley Becker, Co-Director

Nature gﬁ the Model

Thg main aim of this program is on promoting skills and concepts
essential to reading, arithmetic and language achievement through struc-
tured sets of drills with a heavy use of reinforcement techniques using
rewards and praise to encourage tosired patterns of behavior. The gener-
al philesophy of the program ‘is that a child who fails is a child who has
not been taught. The remedy is to teach the skills which have not been
mastered.

Proce 35 Moaaasuras

Teacher I=nlomontotion gi 1 ecaram: To determine if teachers are us-

ing the program oroperly vidceo tapes are tuken of their classes at differ-
ent intervals. The tapes are examined by central staff and teschers and
appropriste comments are fed back to the teachers, or discovered by them.
No hand data is reported or int°nded to be reported. A review of some of
the local on site reports indicates that this'video procedu.e appears to
be effective.

Product Moasures

To measure the languzge skills the Slossom Intellinence Test was glven

to all groups not tested by 5RI. The testing was donme in the Spring of
the year to the entire pupulation. Summary data for each grade and site
broken down into economic siatus (for poor and non-poor) is given on pages
4,2-47 of their report. Identical procedures were followed to measure read-

ing and arithmetic uuing the Wide Ranar Achievement Test (WRAT), Also the

game summary data is available on these measures in pages 42-47.




Lunguann Skills: This dimension is reported in respect to K-sites

and first sites. The difference being programs that have FT during kin-
dergarten. The Slossom Intelligence Test is used to measure lanouage
skills.

Comnarison of K and First Sites on the Slos=zom Intellioence Test

Poor Only
K-Gites First-Sites
Mean Grude Level N Mean Grade Level N
K 107.6 1156
1 104.6 BG67 96.1 781
2 106.8 549 96.4 704
3

100.3 188 98.6 L54

+

It should be noted here that K-Sites are consistently better than First-
Sites for poor. It should also be noted that this population of poor cnila-
ren is zbove th: national average un I.Q. for grades K, 1, and 2 from K-
Sites (third groders in K-Sites did not have kindergorten). The authors
note here is uell taken. "Caution musc be taken attributing the obtained
differcnces to £-B Hindcrgbrten“ since K and First-S5ites also differ In
other non-controlled ways. .It is evident why data on non-poor children
was not p;nssnted.

Reading: This dimension is reported in terms of K-Sites and First-

Sites, x nrade level, x economic status using WRAT reading scores.
(see following page)
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Comparisnon of K ard First Sites on WRAT Readinn by Grade and Status

K-5itus . First sites

Grade Status Mean Grade Level N Mean Grade level N
K P 1.34 1156
NP 1.86 166

1 P 2.34 867 1.93 869

NP 2.97 142 2.32 188

2 P 3.69 592 3.31 819

NP 4.81 80 4,11 234

3 P 4,47 168 5.10 620

NP L.61 38 4,99 131

In general poor children test above grade norms in decoding words.
Children in sites with kindergarten score about .4 grade level higher as
first and second graders than from programs without kindergarten., Remem-
be; third graders were not in kindergarten programs. E-B children are
exceeding nérm expectation, Gain cdata from 68-69 to 69-70 indicate that
children in program from grade ) to grade 2 advanced to a mean of 3.5 from
one of 2.0, Thus they had a mean increase of 1.5. These children who
entercd in kindergarten had a mean goin of 1,2 going from 1.2 to 2.4 at
the end of first grade.

Arithmntic:  This di&unsion is reported in terms of K-S5ites and First-
Sites, x grade level, x ecoéomic status using WRAT arithmetic scores.

Comparizan of ¥ and Firat Sites on MRAT Apithmetin by Grade and Stoatus

S t=0itks First-oites
Grado Status Mpan Grarte Levuol N Mean Gracde Levnl N
K P 1.32 1156
NP 1,60 165
1 p 2.01 867 1.85 869
NP 2.2h 142 1.95 188
2 p 2.61 592 2.45 819
nNp 3,05 " B0 2.67 234
3 P > 3,31 188 3,33 620
NP 3.65 38 3,44 131




Again K-Sites are superior to First-Sites, but the children are per-
forming below norm. This is believed due to a mathematical column format
position on the WRAT, The children are not as familiar witﬁ this format
at this time. It is expected that these results will change greatly when
the children are in the program for longer times., Thus the sponsor feels
that this test is underestimating the child's abilities. The children in
the Kk-Sites from 1968-69 to 1969;70 had a mean gain of .8 years nhile those
in program starting in first grade had a mean qain by second gragde of .5k
grades

Conclu .ions of Sannsor

1. It is sugoested that carly training in lanquage corcepts (K-Sites)
fosters intellectual developrent,

2, "E-B childran are learning generalized reading skills that exceed
noTm ExpuUctotivi,

Paulr:;~r's Cermrnts

Gains by centers - -7 given in the repa}t for years 69-70. Subseguent
data nas been sant by . 2 sponsors, for certain sites giving gain scores
for 69-70 to 70-71. Thus the gain over two years can be calculated. The
‘sponsor has also replied descriptive dota concerning teachers and students
and aldes. This is available on pages 66-72. In recently recelved data
from Tupelo program it was found that the children leaving Head Start for
first grode in 1971 were really % gradé level shead of Head Start Plonned
Variation children. As evidence of the approach‘used Or. Becker responded
to Tuprlo "they = ahcad nore because they were taught by an effective
teaching staff." quplete data for all students is now being put into a
single computer tape’systcm using locolly funded 108 Cards, This is a

good technique and should yicld substantial results in the future. Or.

S
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Becker expresses some doubt concerning the WRAT test. Rather than dropping
this test perhaps additional tests could be used, since much comparative
and longitudinal data would be otherwise lost. This report is easy to fol-
low and logical in nature. They do not seem to hide thaeir data in term-
1noiogy, but report it in an understandable style. They are not collecting
such on extensive amount of data that they lose site of their objectives.
Again it should he emphasized that additional calculations could be made
from their data in respect to gain scores. Within the near future such

data should be available on a larger basis,

S |
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Culture Lin~aistic Arnynach, Northeastern T1linois State Collene, Center
for Innor Lily buudies, vr. Lansy arnez ol ars, Llara tiolten

Nature of the Madnl

This program is designed for children who enter primary school able
to speak and think in their own language, but not in standard English,
The approach uses an oval language program that builds on their own langu-
age and culture to increase their skills (reading, writing, problem solv-
ing and conceptual) in English. The objectives are to engage the child~
ren in ohscrvaticnal experiences that teach them "tg use all their senses
in discovering and selecting information, in classification activities that
tcgch them to sort and arrange information in meaningful patterns, and in

culture relcovant activities that encourage them to think imaginatively.

, .
21 . '8 .y —_
Pyaneen Vooeorog

Class.res I=alenmatatina: To deterinine if the classrooms are SuCCessS—

fully using the model ona are having a pasitive effect on the students tuc
forms of classroom evaluation are used. First each teacher is requirad
to tape (oudin) during the languzje episode. These tapes are collected

. at two wock intervals. Sccénd, a trained obczerver is sent to the class-
room on a reqular basis, No wnalysis of the data or from conclusions
were ¢rawn from this information.

Spocker Frf~nlivoness: Tu discover how effective the workshops

were several scales were administered to the purticipanta. One of these
scales was a five point scale similar in form to Usqgeod's Semantic Differ-
ential. Tvo of the;dimensions "very beneficial" and "somewhat beneficlal”
were analyzed by Chi Sguare for each instructor. It i9 assessed in this

analysis that an expected protability wos determined for all instances

O
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of the instrument's use. All differences were significant at .05 or
less with all but one in a positive direction.

Site Nerds: In additional scales it was reported that instructional

and psychological needs were perceived by participants to ko common a-
cross all programs. No significant differences on understanding were
obtained with the elicitaticon technique.

Wrrtchen Oe-lity:  This was evaluated by a variety of guestionnaires.

No significont T's were found betueen the Chicago and Topeka grcups on
the questionnaire covering the workshops. A significaﬁt difference was
found (2.53 p. 201, If=18) between FT and r.on-FT teachers with the FT
being more favorable touward the workshop. Chicago needs were centered
arbund methodology end their understanding of the technigue used in the
model.

In addition to ‘he reportcd informatior a brief summary is given of
the acceptance of varicus parts of the individual workshops.

Product M~~rures

No pronuct measures wecre analyzed or suggesied to be analyzed.

Concluricne af Snonanr

1. The sprakers at the worksheps received a statistically cignifi-
cant level of approval.

2. "The question on the instrument oppearcd to be adequate, but the
response choizes w2re totally inodeguate.”

3. "Topeka FT teachers are mom concerned with how to deal with prob-
lems in thz affective rather than the cognitive". The Chicago
group scems ore concerred with methods,

4., The Chicaso group is more child-centered than Topeka group.

»




Revicuwerts Cu—ments

The great amount of evaluation seems to be centered on the workshops
and the perception of staff concerning the guality of the workshops. The
use.of x2 seems totally unnecessary and useless. In any event the data
obtained seems almost trivial. Further, very little is done with the ex-
tensive use of Lapes from the different sites. Much could be gained from
this information. Further, some sort of overall analysis might be benefi-
cial from the evaluation of the classroom procedures. In short, very lit-
tle useful data is presentad in their report. This is pa?ticularly dis-
couraging since it would be expected that such a progran would have a
cogsiderable amouné;hvaluation of copnitive skills in their language and

$n Englisr. Do zrparent atterpt scems to be made to evaluate their oun

gbjzctives, uhich is most regretable.




New Schenl Apnroach, University of North Davota, Dr. Vita Perrone

Nature gﬂ the Mndel

The basis statement concerning: the New School approach is that it
"focuses on assisting teachers to reappraise their basic beliefs about
children, e.n., that children learn at diffiorent rotes, that their learn-
styles differ and-that they bring to school a variety of interests and
needs unigu:ly reloted to their own personal fulfillment. In this type
of classroom the tescher 1s a guide who asks the right question at the
right time co that children will further extend themselves in searching
for information and in solviny problems.

Deranreahic Iafar—tion

The FT clacsronm ieacners Gave the fo.lowing descriptive data concern-
ing the 242 students in the program:

l. 54% are from 1}
a. 79.04 of ¢
b. 61.,9% of t
c. L2.,8% of {

s inneme families
.~ Iinian noouladion are lou inconme
Saunisn Anericon are low income

e Cauycnsians arce lou inceme

TITQ
3 9

g

]
2. The follewing percentage breakdoun of race exists

a., 069%.75 Caucosien

:). 25.6‘:5 Iﬂtji'_:

c. B8.7:% Spanicsh American
3. L4,,0) of the students had had Head Start program experience.

No indiciiicn is given conczrning what income level is low.

Prornens Psacurns

Schnal District Cenreration: This uas assessed by obtaining the

wishes of adninistrators and teachers to continue in the program during
the 1971-72 year. The results indicated that wll principals and district

superintendents and 90% of thpe teachers wished to return for the 71-72 year.

ARSIV




Student Participaticn: This was measured by a guestionnaire and in-

terview administered to teachers, paraprofessionals, and 3 random selec-
tion of students. The results were:

a. Teachers indicated that 92% of the fudents had a positive atti-
tude toward the procram.

b. 956% of cturents inlnrvieued demonstrated a positive attitude to-
ward progrun angd leochers. This was donwe by an intervicw. The
number of the sample was not given.

c. The rate of unaxCUséd absentees waz 10% or less in each class re-
porting. Exact data is given in the report.

d. The rels of disruptive behavior by 50% during the last quarter as
measured by an intcrview given to paraprofessionals on a random
bazis. Thz reviewer feele tnis is a poor measure of disruptive
behavior and a better scale and procedure is needed.

Parent Invaluemapt: Parent involvement was assessed by use of the -

florth Dekota paront interview ~chedule. Tne results indicated that:

a. 95% of parents surveved indicated a poritive attitude toward
the progran

b. 69% of the parents participated in some manner on the project

c. 59% of the parenis incdicated participation in at least one month-~
ly meeting and/or parcnt activity. :

Neithar the degree of attitude nor the characteristics of the sample were
given,

Particination or the Staff: This was measured by a gquestionnaire

and by attendance records.

a. All teoschers attermpted to fmplement those applicable activities
intrcduced in pre and inservice training sessions in their class-
TOOMS .

b. 93% of the teachers attended pre and inservice training sessions
and octivities.

c. 70% of the teachers Look courses for credit during the year
d. 70% of poraprofessionals attended training sesalons and monthly

meetings

ERIC A9
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School District Coordinator of Medical, Dental, and Socinl Services:

Health habits were identified by a questionnaire given to the students.
Additional data was obtained fromachool records.
a. All students requiring medical and/or dental service as deemed
necessary by a doctor's examination received that required ser-

vice

b. 89% of the students demonstrated they practiced everyday health
habits

c. 92% of parents s referred by teachers or principals as requir-
ing social services received such services. :

d. 2% of FT children did not take such programs,

e. 26% of children referred by the teacker for quidance and psycho-
logical service had either not received it or it was delayed.,

Clacsrent Enviror~ent: In Great Falls and Washington Trial sites

data wie cullccitco coniccrning ideal ond real clusarcom environment and the

reszons for any ciscrepancy betueen the two. The instrument used were

Ideol Claz~reon frvirnnrent . Actual Claseroen Cnvironment, and Factors Ke-
LICLISR 2D SR

lated to Antuol-leoal Diecrenanaiens, Data is given in terms of responses
to a list of 28 statewmonts concerning the classroom environment as sug-
gested by the model. The rosults indicated that the teachers even though
they tended tn agree with the ideal were not actually able to achieve it.
The reaspns most given for the discrepancy was insufficicnt teacher pre-
paration in discovery technigues. Adiitional data is gliven concerning all
reasons in their report. '

Parent, Porcepticn of Proaram:  In the Washington Trail 49 families

were randomly selected ond balanced for classrooms, These parents were
fntervicwed concerning their perception of the program. The foullouwing

results were obtalned:

1\4‘»1\(\
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Progrem Percrotiong

ltem Average no, of times
Times you seen your FT teacher At Schnol - . "At Home Other
during the year 4. 24 .14 .29
Your contact with ciild's FT Not Satisfactorv Satis. Verv Sat. No Resnonse
teacher 0% 37%  59% L%
Would you like to visit your Yes No No Response

's clacs ? , .

FT child's clacsronm BE% 10% 0%
Farsonal Visit me Froaran for

What would make you mere likely N, R. Invitntion at Heme Parents at School Cth-e

to visit FT classroom

19% 31% 15% 19% 15%
Have you participated in FT Yes No No Receponse
SR 2
Program: 71% 27% %
1f so How? Helping in Cluss-  Helplng uith Doing Things
rHem Firdd tring at Home QOthor
30% 13% 27% 2G7:
Would you be willing to part- Yes Ko No Resnonss
lcipate B6% 10% 4%
Awareness of FT parents and teachers Yes No
manthly meetings 924, 8%
Have you attended any of these meetings? Yea No
57% L3%
If you attended were they satisfactory? Yos No No Retnnnse
87% - % 7%
Not Did Not hnow
Why did you not attend Ten husy Interested Time/Ploce. Trans. Dabycit., (OLher
meetings 20% 3% 3 1% 25% 204

-

kindas of proarams yid Woys Child- Information about

Ways to Help

would bLe interested FT  ren Learn Ways to Help Tn Clats, at Hnme  Othee
in seeing 17% o4 13% 31% 10

=

P,
S
-,
———
-
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Was FT Program Satisfactory  Not Satisfactory Very Satisfactory
LL% 2% 5L%
My child enjoyed school Not Very Much 0K ' Very Much
2% 6% 8L%
My child has progressed Not Verv Uir)l Well Very Well
L% 22% 0%
Would you want changes ) No _Channes Chananrs
89% 11%

The Weshington Trial data was collected under the title PROSE, This dn-
forﬁatioﬁ has not yet been processed.

Proruct Homdures

as

Gasie Twil) @ This ssss concssed hy 2 teacher pvaluation of the stu-

dent. It was found that less than £0% of the students attempted to com-
plete the b-ric skills of the pregram

Rearding Prodinnss: Less than 75% of a convient sample obtained aver-

age or above average $cores on the Matropolitén Readiness Test Form A,

Again no indicatiocn is given of true shape of the distribution. Fusther
elaboration of the selection of the sample was not 1pcluded in their dis-
cussion. In addition three other reading meacurcs were taken of certain

sites.In January o Standard Readi-n Inventory wag given to a random sample

of. students from each second grace FT classroom in Great Falls, to a
random sample of siudents in each third grade FT clussroonm in Fort Yotes,
and to the best and poorest student in reading cach claus the Classroom

Readinn Tnveatary was glven,  In addition at Fort Yotes, the Gat.pse-

Frcfiinitio Rending Tests were administered in August to all FT students

in k=3, A discunsion of these measures is included in the results, The

[Jiﬁ:« results of thn'ﬂtnndnrﬂ Rerding Inventory indicoated that about L0O% were

IToxt Provided by ERI
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achieving well and that 60% have some degree of difficulty in reading

and thus do not fit the progrum well. The results are based on 16 stu-
dents and a frequency count bazed on book level is given in Table 1 of
their report. The actual raw de.a is supplied by the sponsor. The re-

sults of the Classroom Readinn Inventory taken on 10 stucdents indicated

that all students could pronounced the required words but that they uwere
word by word readari. A1l of- “hem larnked expression in reading and many"
lacked fluency. All students chourd weakness in inference questions and
in interpreling what they had read.

. The following results were . iven concerning the Gateu-'ic Ginitie

Rpadinag Tects:

kinderyarten scores could not be internrcted in terms of national
nor-.., Tuenty-ihree percent of +tha 40 children tested scored belnu the
50t percentile,

Cntner-t'ar Ginitin Reading Trets

Grarie 1 Grade ¢ Graue 3

Cluss Cless Clasy
A 1,99 1.69 i} 2.93 2.3 A 3,41 3,43
8 2.00 1.60 B 1,99 1.L5 8. 3.40 2.39

The actual raw data is included in the sponsor's report.

Conclr:nions of Senn or
Y

School District Ceoneration: Interdistrict coopuration und parti-

cipatiun of the three districts are possible 1n{thcir type uf project,

Attitude Tooard Proavam: Students successfully participated in the

program in terms of their attendence, reduction in disruption behavior,
and teacher percepticn of studnnt ottitude. Stuvents did not success-

fully participnate i~ FT in terms of measurement of effort and worke.

: . SRR
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Caucasian and Cpanish American did reach criterion level of B80% but Indian
dropped far below, making the overall average below B80%.

Parent In-olvament: Parental involvement and attitude toward FT

were deemed to be successful.

Staff Particip~tion in Prograom: Teachers successfully p rticpated

in the project in termu of their self-imnrovement. Paraprofessionals
participeted successfully in the classroom as viewed and discussed by

" the teachers, but did not participate at a satisfactory level in pre and
inservice workshaps.

Schoo) Diztrict Coordination nf He "eol, Dental, and Social Servicns:

a. Succecisful health, medical, dental, and social services were
achieved

b. Food, yuinance, and psychological services were not successfully
provicded

Randirn:

P —t———— —

a. Chi.dren showed strenath in the area of word recoonition when
time for ana2lysis was glven; thelr oeaxkness was primarily due
to a lack of Tacility or slow speed

b. . The kindernarten childron will need extended reading readiness
expe:rience in first grode

c. The results of the Gates-Mac Ginitic Reading Test indicate a
weakness in the area of reading comprehension for grades 1, 2, and 3.

Reviewunrt's Coarronts

Many of the concluzions of the Spbnsur were determined by whether
or not the item studicd reached a certain criterion level. At times the
selection uf this leve) seems somewhal arbitrary. Therefore the conclu-

sions reached must be carefully studlied in respect to the criterion level

’

desired.
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Behavior ABnalvsis Prearam, University of Kansas, Don Bushwell, Jr.

Nature 2£ the Moriel

The basic nosition of this model is for teachers to use a token sys-
tem of positive reinforcement. Individualized, structured, programmed
materials are Qsed to teach skills in the areas of language, reading, wri-
ting, and mathematics. Parents are used in the program to aid teachers
as behavior rodifier and tutors,

Process Meansures

No process measures were done, but a video tape system is used by
the teacher to examine their own techniques. " This sppears to be a suc-~
cessful system,

Product \rpapres

Reading: Reading was measurcd by the URAT. One ctudy ccnoictod of
sixtean children frem the Behavior Analysis Program of a cooperative pre-
school in Ménsas City, and a carefully selected matched group from another
Head Start progrem in Hansa; City. Groups were matched on pre-test scores,
age, family size, and family income. This study is labeled by the review-
er as the Kansas Clty study. On the WRAT at the end of the year the o~
havior Analysis (8A) children exceeded the control by fout months in read-
ing. The O0A group scored about three months above grade level.

In another study, labeled The Poor Pre-K Study by the reviewers, WRAT
scores are used to compare entering students in BA kindergartens in a
very poor rural comnunity. Forty-fiyn children came from a BA Head Start

program, twenty-five with no pre-kindergurten experience with above pover-

ty income, and sixteen with no pre-kindergarten experience with below

Ry
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po@crty family income. The BA Head Start children scored about two months
grade level above the no pre-kindergarten above poverty family income
children, and they scored about ) grade level above the no pre-kindergarten
helow paverty fomily income children. Both the BA group and the above
income group scored above grade level while the below income group was

well below grade level.

In a third study, labeled by the reviewers as the Pre-k Indian Study,
thirty-one BA pre-K Indions were corpared with no pre-¥ Indians upon en-
tering a BA kingdergarten using the WRAT. Neither populations wis classi-
fied as poor. On the reading the pre-K Indian scored about 5 months high-

er than the no pre-Kk children. The BA group scored about three months a-

bove grade level.

-
H

0

In a fourth study, the Metropolitan Heading feaciness Test wa usai

w

in tuo cormmunities (one rurol and one urban) to compare children over 2
years with the latter being a FT.kindergarten, In the first yea. 2 non-
FT program existed and in the second year it became a FT program. The
results shoued that about 507% more stucdentis scored above norms at the end
of the FT prcaoram then at the end of the non-FT program. No N's were
given in this study.

In a Fif}h study, labeled by the revicwer as the Inner City Study,
a pair of inner city classrooms were examined over two years. One was
a T and the other was a non-FT program. In this study lhere were 39
FT and 32 non-FT during kindergarten; 31 FT and 17 non-FT remained at
the end of first grqdc. Testing was done during the Spring of the yeﬁr.
Using the WRAT the FT studunte uere about three months above norms in

kindergurten and maintained this at the end of first grade. The non-FT

‘ .
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students were atout six months below norms during kindergarten and slight-

ly worse at the end of first grade.

Spellinn: Spelling was measured in the Kansas City study using the
WRAT. The results indicated that the BA co-op pre-K students performed
at about one yesr, four months better than the matched Head Start children
and at about five months above grade level.

In the Poor Pre-=K Study the BA pre-K students performed at about L
months ahead of the above poverty income no pre-¥ group and about one
year,- onz month ahead of the below poverty income no pre-K group in the
WRAT spc;ling subtest. Further, the BA pre-ld group performed at about
fiQe months above grade level while thé above income no pre-K group scored
at grade level and the below poverty income group scored well below grade
level. .

In the Pro-K fndian Study the €A pre-K group performed at about one
year better than the no pre-K Indian group on tre WRAT spelling subtest.
The BA pre-k group scored about seven months above grade leval.

In the Inner City Study the Follow Through group peffonned at about
1 month ahbove grade level dﬁring kindergarten and two mon.ns above grade
level in first grade using the WRAT spelling subtest. The non-FT1 group
performed at about one half of a year below grade level in kindergarten
and three-fourths of a year below grade level ot the end of first grade.

Arjtheetic: In the Kansas City study the WRAT subtest for arithmetic
was used. The results indicated that the OA co-op pre-h students performnd
at about ¥ yior better than the matched head Start group. Both qroups

performed above grade levels,

i
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In the Poor Pre-k study the BA pre-K students performed about % of .
a yess ahead of the above poverty income no pre-K group and about one
year above the below poverty income pre-K group. Further the BA group
performed about eight months above grade level while the other two were
below grade level. |

In the pre-t indian study both the BA pre-k group and the pre-K
group scored égovc grade level with the BA group scoring about seven
months higher than the no pre-K group in tha WRAT arithmetic subtest.

In the Inner City study the Follow Through group scored about tuo
and secven months above grade level in kindergarten and first grade re-
spéctively using the WRAT arithmetic subtest. The non-FT qgroup scored
at about six and eight ;onths belouw grade level in kindergarten and first

grade, respectivelv.

Conrlusion of Snoasor

1. "Benavior Analysis children are moving further above the test
norms (WRAT) ip every subtest =2ach year, and the chilcren in reqular
classes are falling slightly farther behind the norms each year.

2. The Behavior Analyéis program is benefiting the poor children
and the reported data is sufficient to warrant maintaining the program.

Reviecwer'!'s Comannts

A more dntoiled anelysis could be obtained from raw data presented
by thc sponsor for eah classroom in the program. Rangns, and mean value
for each clausroom are given in the ugnr, when it was measured in the
Spring. In adnltinq mean values Forfa classroom are also given in graphic
form for the fall and spring. Progress reportu by page progressed in

reading and math are given weckly for the entire year. In the evaluation

SN
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data discucsed by the sponcor it should be remembered that there was only
an N of one per cell in the various evaluations, Statistically this leaves
a lot to be desired. However the sponscrs did not intend to use the dala
in an inferential fashion . If this is to be desired it could be computed
on a pre-post basis when the units are classroums, and the dependent vari-
able is the URAT, The method for reporting data could be improved by the
sponsor. As an example rather than photocupying the cover of the Metro-

politan Test the data could be transferred to a table. Also some process

data could be extracted from the video,




The Coanitively Oriented Curricolom Model, High Scope Educational Research
Foundution, Uivid 1. LiiziarL

Nature g£ the Made) .

The basic position of this model is based upon the theoretical posi-
tion of Piaget. The model emphasizes the child's understanding of five
cognltive ureas: classification, rumbers, causality, time, and space
through experirentation, exploration, and constant verbalization, The
teachers used detailed lesson plans and an cpportunity exists for parents
to become directly involved by the use of a home teaching program,

Deronrzatic Infnrratipn

) Demogrupnic data was collected but no report of it is given.

Procpss Mennnng

Stutent Aotiviten in 4. Cinserpom:  To m2asyre this a Pupil Obser-

vation Checklist was used., The first year a proup enters they are meas-
ured in the Fall ard Sprinje On subsequent years it is used only in the
Spring. Na data was presented for the 197071 yaar but some previous data
from 1968-69 a:d 1569—70 tere briefly discussed.

Product Mra-yeng

Intellirenen: Intellignnce vas measuced by the Stanford-Binct Intal-

ligence Test. The first year 3 group enters the program they are tested
in the Fall and the Spring. On subnequant years they are tested only in
the Spring. The sponsor implics that only a sample will be used. No data
was given on the 1970-71 year, but some wos discussed for the 1968-69 and
1969-70 years.

Rovieuprts Corornts

There is very little one can aay aboul nothing. However, thn reviewor

feels that if longitudingl information is to be ohtained using the SO, then

LI 1A}
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sampling procedures might yield a very small N due to drop outs over a
three ycar period. Further the revieuwer questions the uyse: af so little
product mecasurement. Particularly, no data appears to be considered to
evaluate the Piagetian position. Might two-dimensional and three-dimen-
sional logical problems be developed on examination of reversal shifts,
associativity, conservative, etc. For an operation as large as High

Scooe the reviecer uould expgct a more detailed and well formulated report

with data collections up to date.

vy




Individunlly Priarpibed Inatructicn ond _the Primiry Edurntion Proiect,

Tearning corenian ol Seuveicorenl wenter, Lauaren woonick and warren oneplar

Naturn‘QL the Mprdnl

The basic pusition of this model is that they provide individual-
jzed, instructional progrems for each.child so that he learns the appro-
priate academic ckills and concepts to master his lanquaze, motor skills,
classificotions, and reasening. Diagnostic tests are used by the staff
to determine a child's weak points so that the teacher may prescribe
appropriote materials to improve this. A positive reinforcement system
{s used to increase learning.

Prorecs YMoasoeres

No porticular overall process aeacures uere taken and reported for
1970-71,  Heweyar, pxperimental testing was done to help divgueer a neas
sure termed “segree of irolerentation.” They believe there are seven
ve. tables which are critical to Lthis preccess measurc. They are: "Test-
ing procudurei; nreceriptian practices; traveling skills of the teacher
(how Lhe teachar moves audut the clagcsrocm, reinforeing appropriate stu-
dent behavior); instruction51 materials actually used; allocation of
time; space and utilization; teachers! knowledge of the curriculum and
the children in her charge.” Cach of these variables are then to be
broken down into neasurcable corpoaentia, This Quta is then to be come-
piled as treatment data. Oy combining input and output data to yield
correlations (conunica#hr multiple or multiple partial) we obtain evidence
on hou the trnntmnnps used uxpluin'vuriuncn in output not related to in-
put. ‘'then differences in the cononical correlations or multiple are

notud then an inspectior of the differences in treatments might help

SR
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account for the diffrerences in correlations. This is a rather sophisti-

cated approach which might be considered for larger scale use,

Product Meacures

Arithmetic: The WRAT subtest on arithmetic was used to evaluate
this measure in kindergarten and in first grade. In the basic overall
design a nen-FT comparison group was tested in 1970 which was two grades
higher than the FT, UWhen the FT reaches this grade level of the compari-
son group, the two greups ufll be analyzed. The data from the FT group
in kindergarten and first grade follow:

Piil Cohtour=eat Doada, 7M7) ~n HRAT Anfit=ntic

Grooe trolion Curricnle-. fimnp Mean Riry Snore
1 A Quantification 16,80
. 3] Quantification 19,96
® A Clascificotice 16,88
3] Classiricaticon 19,96

1 R Quantificacion 19,65
1] Quantificaticn 25,42
D Quantificstion 20.26
l A Clacsifi~ation 19,65
3] Classifi-atian 25.42
D Classification 20,26

o
Reating:  The WRAT subtast on ceading vas used to evaluate this measure

in kindergarten and in first grade. In the basic oversll design a non-F7

comparilon greup was tested in 1970 which was tuo grades higher than the

FT. UWhen thke FT reaches the grade level of the comparison qroup, the two

groups will be analyzed and compared. The data from the FT group in kinder-

garten and first grade fnllow:




Punil Achievesment Data, 1970-7)1 on WRAT Readinn

Grade Section WRAT
] A 21.49
] 2} 24,03
1 A 28.05
1 ;] 45.43
1 D 33.84

Mastery off Cusricalun: To measure ihis a pre-test wes glven to all

kinﬁergurien and first grade students measuring the percent of the curri-
cu}um units knewn bafore starting the year. In addition a post-test uas
-given in the Spring of the year to ¢eternine the percent of unite of the
curriculum material mastered during the year. 8y adding tnece two valucs
together and subtracting from 100 percent, one obtains the units of curri-

culum yet to be completcd.  This data is presanted on the next pege by

curriculum area.
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Puonil Preagreeg Data 70-7)

Curriculum Grade Sention  Pre-Teost  Post-Test  Units to be Comoleted N
Quantification K A 26% 2u4% 50 107
K 8 30% 37% 33 69
1 A L5% 7% 38 169
1 B 87% 8% 5 97
1 D 67% 16% 17 104
Classification " A LB8% 30% 22 115
K B 58% 38% 4 69
1 A 60% 35% 5 263
1 B 9z% 2% 6 96
1 D 83% 8% 9 187
General Motor K A 69% 13% - 18 106
K B 60% 32% 0 69
1 R 65% 11% 24 1464
1 B 95% 2% 2 95
1 D 88% 3% . 9 104
Visual Fotor K A 22% 14% 64 85
K 3] 37% 15% L8 7
1 A 23% 5% 72 129
1 B 86% 1% 13 a6
1 D 774 . 15% 8 104
Auditory Motor K A 51% % L7 60
K B 38% 32% . 30 67
1 A 62% . 3% 35 129
1 8 845 1% : 15 97
1 D 60% 13% 19 yi0
Inteqgrative Motor K A 28% 3% 69 EL
: h 3 L% 25% 51 6Y
1 A 50% 9% b1 }27
1 8 0% 1% 28 97
1 0 69% 9% 22 90

This data clearly suggests the nced for individualized instruction,

Conclusinn nof Sanncgr

FT Children have a need to be taught by an individualized opproach.

Reviewvoerts Cor nontas

It is difficult to conment on the process measures which are not fully

developed as yet. The revicwer believes that comment on thio must be de-

Q
ERIC layed until the design is further develgped.  In most cases thin would
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seem like a weak position for the sponsor but in his defense the type of
analysis they are developing ia spphisticated and time consuming, As
mentioncd earlier their procedure is wecll worth examining for more larqge
scale use in FT, Because of this the reviewer is including some addition-
al comment SH how their data might be used.

Any distribution could he described in terms of 1) mean, 2) standord
deviatios, 3) skeuness, and 4) kurtnsis, The scorns from 150N students
in 57 claasroons for the quentification pre-test in the fall (input) and
the Spring WRAT (cutput) con be converted into elght measures. (fThe four
deqcripticns of a distributicn for each variable; input and output). A
canonical correlation analysis can ihen be seen in this data. The results

of this follcws with the unit bring the classroom.

Danmmiral Corrolaniens feod oon Foll oed Crrinn !M~anireg
Classroca Cananical Cuanonical
Statistin Fonn S.D. Siructure CopiTicirnus

Fall Quarter (input)

Mean 7.12 8.12 .02 ' .92
S'DO 5.90 5.8"‘ 053 "029
Skewness 1.11 1.11 . -.06 -.085
Hul‘tOSiS 1.8’0 3.75 "025 .66

Variance extracted=.37 Redundancy=.20

Spring WRAT (output) .

Fean 19.92 3,20 .99 .93
S.D. 3.17 1.01 -.57 . -.12
Skowness -, 49 .01 -.11 -, 22
Kurtosis .09 1.L08 .09 T =16

Variance extracted=.35 Redundancy=.108

Canonical correlation=,73
p L .001 ‘
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By looking at the canonical structure it 1s seen that a factor exists
in the input containing the positive mean and standard deviation (+.82 and
+.53) and negative skeuness and kurtosis (EZEE?and -.25). This factor cor-
relates .73 with the Spring factor primarily of the mean (.99) only. Thus
the mean and the shape of the fall distribution scem to affect the mean of
the Spring distribution, bu* the shape of the Spring scems to be unrelated
to the Fall imput measures. The coefficient of redundancy shows us that
82% of the total output var{ance is not explained by the first input fac-
tor. Thus there is a great amount ef output variance which is accounted
for by_somuthing other than inﬁut variance.

By fhcn taking the four input measures and running a multiple correla-

tion betueen them and the WRAT mzans, and then by conputing the residuals
or tho Spring woong, varieldgns in class oulput moans not
the feour input meacures rns;::;t\ Two sets of classrooms became evident
there with pusitive residuals and those with neqgative residuals. Ey then
examining the differences between these two groups one might discover
some of thosa other factors accounting for output variance. 0ne such
difference discovered in the current siudy was one group prematurely stopped
placcment testing. Additicnal analysis is being developed for the process
end of their strateqgy. As stated previously this is a rather sophisticated
procedure which has great poqsibiliticé.

The vevicuwer felt, however, thet the sponsér might be wisz to include
some other forms of product cvalustion. They seem to have too much in-

volved for using just the WRAT to measure achlievement in math and reading

by a standardized tént.
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Bank Street, Mrs., Elizabeth Gilkeson

Nature of the Madel

The goal of the Bank Street program is the "creation of a learning
environment which challenges and sup, arts productive independence in child-
ren, provides basic knowledoe, develops various skills and compentencies,
particularly the ability to think, to reasun, to conceptualize. An impor-
tant aspect of the BS proaram is for the children to develop positive

images of themselves,

Process Messuyreos

Stuff Dovelonmont Process: Report not yet submitted. Will be in-

cluded in supplementary grant. It is a recording of the principal activ-
ities of each Field Rep:esentative in the communitics.

Adult Lhile Cozwuenigazien (ACE): Fifty-five clasusrooms were observed

during th: Spring semester. The classroom selected for observation was any
felt to hive an effective enactment of the Bank Street Program. The year
before some non-FT programs were used as comparisen grouns. Twenty minutes
of the day uwere recorded. Eaur types of lessons were checked: 1) context,
2) discussion, 3) creative activity, 4) instructional activities. In ad-
dition, five BS school classrooms were also observed,

Corparisnn of Anareepats Seores for FT oand 8550

Pollow Through (55 classes)
Person Addresised

Selrf Chile Children Teacher Asgiatont
A Child 6.1% 50.L% 9,2% 21.9% 12.4L%
Children 3.2 54,6 10.0 22.2 9,1
Teachor 1.0 > 63.0 33,7 0.1 1.4
Assistant 0.9 70.3 1C.7 3.1 0.7
Bank Strent (5 closses)
A Child 6.2% 70.5% 9.1% T.4% 6.8
Children 3.7 957.7 17.1. 11.2 10.°2
Teacher 0.2 70.3 ?6.1 0.1 3.3
: Aﬁf;ist”nt 005 9001 8.? 0.9 0.3

AN




In both programs the children speack more to each other than to the
adult, and the asaistants speak more to individual children than do the
teachers.

Total Children's Communication for £fT and B5SC

FT BSSC

Self-initiated talk 63.8% 6L, 7%
Outer-stimulated talk 21.9 15.1
Suppurting 1.4 5.1
Taking respensibility 8.2 10.1
Presenting 1.2 2.3
Correcting 2.2 2.0
Lauding gJ.1 0.3
Hurting 1.1 0.5

Total Arult Cuo-nenicatien for FT oand BSSC
FT BSSC

Expreansing 20.6% 22,2%
Presenting C 3.1 6.5
Asking 30.7 22.2
Replying . 6.5 7.1
Suppurting 14,5 18.9
Monaging ' 19,0 18.2
Correcting 2.9 l.b4
Lauding . 2.6 3.5
" Hurting 0.1 0.1

Additional data is presented on pages 10-12 of Analysis of Cormunica-

tion in Educotion Rennrt Scction of Firal Report, concerning 14 criterion

referenced measures about adult and child communication. The data tends
to be supportive of the Bank Strect program. Further, both the FT and
BSSC obtained similar results. A cbmparison was also made concerning'
FT (1971) and non-FT (1970). Data, as discussed directly above, is also

given on pages 16-68. The FT program discussed under this section is

599



a Bank Street program but it is distinguished from those taught at a Bank
Street school. Major differences exist between these two programs such
as follows:

Camparizon of FT”and non=FT Coamunicaticn

°T NFT
Self-initiated child talk 63.6% 22.9%
Expressing by adults 20.6% 9,3%

Additicnal cemparison follows in which the differences in variance between
groups is greater than 10%.

Comnarison of FT and NFT in Terms of Variance of More
Th=n 1NY f'rr the Oriterien Referonced MraeurTes

FT NFT

cnm— omt—

Measure 1: H.qh sroportion of child talk which
§5 aolf-initicied os compared with that which +D 49,1

is outer-initiated, ) «30.06
Measure 2: Hinh propcrtion ef child talk which

is directed to anothoer child or children as +0 34,2

coempusred with that which is directed to adults. -D 69.0
Measure 3: High proportion of child talk which

deals uilh thougnis, iceas, concopts as Come - +D

pared with that which deals with invormation. =D =35.5 -54.8
Measure 6: High pruporticn of adult talk vhich

{5 directed toward individual children compared +0 43.2 13.1
with that which is directed to the group. =D

Feasyre 12: High proportion of adult input which
is spueafic to the situatien as compared with
that which i5 pre-structured and not responsive +0 17.5 1.4
to childran's reactions. -D ’

Data in @ +D direction indicates it is in the direction consistent with
a Bank Strect program.

Data is also prescnted which sﬁous a comparison of aggregate sgofes
for each grade level within FT on pages 20 and 21. Interview data of
qualitative nature is prasented on pages 30-31 of the report. Complete

data on the NCE data are presented in Appendix E-K,

AN




In addition the ACE was administered in Macon County to six class-

rooms (two at each grade level) and in P.S. 243 New York to six class-
rooms. The reliability of the ACE was determined in 1970 by two obser-
vers observing 20 classrooas. A 95% corralation existed between them.
The results of this segment are not presented in the Final Report or the

supplementary report on Macon County.

Homn-Sehanl Ra1sttanchip: This is a parent interview which deals

with parents' attitudes toward the program, parents' awareness of differ-
ent asnects of the program, and parent paurticipation in the program.
The results of this are to be included qnder a supplementary grant.

Product Fo2sures

Pianntian Ta=%s: No descriptinn of this was given nor any report

of results. Tho data are presently being analyzed.

[O]

Diffreontinted Cnild Cebavicr (OCE): The OCB form is designed to

provide quantitative and qualiiative data regarding children's verbal
and non-veroal behazvior in classrooms. Additional cemponenis of the DCB

{nstru=ents mzasure a time sempling of the behavior of each child in the

. total group at specified intervals and 3 listing of the activities and

groupings observed at that time.

Further, three scales give subjective impressions of the child with
the group, the indivigual child, and the classroom teams,

Fourteen observers looked ot two 8S school classes, two NYC classes
(no BS non-FT) and 40 FT (BS) classes from ten different communities. A
high reliability exicted with threc-of the observers bteing checked. ﬁe-

sults from the Preliminary Pronreas Repnrt on Diffrrentiated Child Behavior

follows. Total scores represent the sum of behavioral entries in the six

cateqorics,
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Comparison of Mean Total and Weaghted Scores in Bank Street Follou
Throunh, Ce-narison, and Bank Street Scheol for Children's Classes

Total Scores Weighted Scores
FT 344.7 589.2
Comp. 215.7 296.7
BSSC 628.7 782.1

The results show substantial differences omong the three groups
with the FT and BSSC scores significantly higher than NYC public schools.
The wéighted scores reflect a priori judgement as to the relative desira-
bility, complexity, and frequency of occurrence of behavior, within each
category or stvh-catecory. UWeightino increased ‘he differences between

NYC public schcols and the BSSC end FT programs.

This data is further subdivided into mean category scores.

Mran Pabtapars Gennmae FT. Capnaricsn (NYD), andt 0550

Cat— nnov El . EXE 05S0e
Gives inTormaticon 122.8 52.0L 148, 4
Asks Ouestions 24,1 5.1 30.1
Expresses 109.3 66.1 109.4
Behaves Angressively . 10.9 10.0 : 1.2
Shows Autenony 20.1 7.0 L3.5
Communicates via Sym, .

Play Repe 38.5 28,7 55.7

FT is significantly different from NVC on categories 1, 2, 3, and 5. The
8S approach (Fl ples BSSC) rcsﬁltcd in a greater proportion of cognitive
than of affective behaviors with the public school showing a far greater
hproportion of affcctive than cognitive. Additional discussion on cach
catugﬁry is prosented in their report.

gggs;: No dnsc%iption of this was given nor any report of results.

The data are prescntly being analyzed.
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Leiter International Scule: The data are presently being analyied.

Readinq: Metronclitan Reading Test was to be administered to all

students. The results are not yet in,
In Macon County it was administered to first grade children at the
beginning of the year. The results of this test are presented below:

performance of Motrepolitan Readiness Test for all First
C:‘z’:'-.‘ rT r‘"'f!'.",“'; in [],:1.!.",”_‘?. 1q70

(R=35L)
Tost Averane Ranne of HMiddle 2/3 Averane From Norms
Word Meaninn 6.3 3.8-8.8 9
Listening 9.1 6.9-11.3 9
Matthing 7.0 3.9-10.1 8
Alphatet 11.3 7.5-15.1 10
Numbors 9.7 Se3=1l, 12
Copying 6.6 3.5-9.7 2
Tptol 37 9,2 34,3-60,1 55

These resulis "iadicate that the children generally meet the norms estab-
lished as the average performance of all first grade children in the coun-
ty.” In addition an item analysis was done for each subtest. Extensive
results of their can be found in 3 suppicmentary report titled Proaran

Anslysis Renori- Macen County on pages 8-23.

In P.S. 243 New York, the Metropoliton Primary 1 Battery was admin-
istered to first grade and the Primary I1 to second grade at the end of
the school year. In Macon the Primary 1 vas adrinistered 1in May to first
grade and in january to second grade. The Primary IT was administered to
third grade in Macon in Januurq.

The results for the Metropolitan Primaory 1 Battery in Macon County

are as follous:
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Achievement Levels of First and S2cond Grade Follow Through
Children in the Metronolitan Primary Battery I

First Grade (2u48) Norm Equivalent=1.9

Subtest Grade Equivalent Percentane

Word Knowledge

Word Discrinmination

Reading Subtest

Arithmetic Concepts & Skills

Second Grade (391)

Word Knouledqge

Word Discrimination

Reading
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1.06
21.58
67.27

8.41

3.69

0.00

0.00
28,42
45.42
13.15
11.05

2.11

0.00
11.06
70.01
12.64

5.80

.53

7.91
15.60
37.808
31.05

6.8“

53

«30
13.70
54,47
31.54

0.00

.60
19.67
35.71
37.20
' 6.85
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Grade Equivalent Percentage
Arithmetic Concepts 8 Skills -1.0 2.70
1.0-1.4 7.47
1.5-1.9 32.73
200-209 51.“9
3.0+ 5.65

An item analysis was run on each of the subtests. The results can be

found in the supplementary report Program=-Analysis Report Macon..County.

The results for the Metropolitun Primary 11 Battery follows:

Achievement ‘Levels of Third Grade Follew Through Children on

Arn tropntiton Brivary Hooviary il

Subtest ’ Grade Couivalent Percentanc
Word hnouledge -1.9 24,36
. 2.0"‘209 ‘07032
3.0-309 20."2
. L,O+ 7.56
Word Discriminnaticn -1.9 18.48
2..::-2.9 “6.20
3.,0-2.9 13.44
L,0+ 21.84
Reading -1.9 16.52 -
2.0-2.9 58.80
3.0"309 . 19.0"
4,0+ v .60
Spelling -1.9 N 15.68
2.0-2.9 43,40
3,0~3.9 15.68
L,O+ 24,92

An item anolysis was done for each subtest. The resulls are presented

in Proaram Anlvsis Report tacon County pp. 37-41.

In Macon County the Bank Street Follou Through Reading Comprechensive
Test and the Diagnostic Test of Busic Reading and Decoding Skillo were
administered to samples of third grade FT children at the end of the school

year and to a similar population from PS 243 New York.

AL N 1B
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The results from (304) third graders in Tushegee (a part of the Macon
population) are as follows. This test 1s diagnostic in nature and it
leves an assessment of his knouledge of letter sounds.

Pry Cent of Students Knouing 0 Particular Letter Sound

Letters Correct Ranae ' Possibly
Conconants 52% " (z0-27) 27
32% (10-19) 27
6% (1-10) 27
Vowels (short)
a 42% (3 or 4) 4
e 11% (3 or 4) (A
i L% (3 or 4) 4
(o] 18% (3 or W) 4
u Le% (3 or 4) 4
Vouels (long)
- 35% (i or 2) 2
e 33% (1 or 2) 2
i LL% (1 or ¢) Z
0 30% (1 or 2) 2
u 217 (1 or 2) 2

The sponsor indicates that the low scores for short vowéls "e" and "o"
may be duc Lo the prevailing usage of a non-standard form of Engllsh.
The reviecwer questions why the v correct under conconants doesn't add
up to 100% since it is an all inclusive report of the data.

In addition correlations were run between the vowels and conson-

ants and the subtests of the Metropolitan Achievement Test.

(see next page)
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Correlaticns of MAT with Bryeant Scares

- .
Letters Word Knowledan Word Analysis Readina  Spelling
Short Vouwcls
a .52 .61 Julb .58
] o34 o34 32 .30
i .57 .60 .63 .58
o «57 .56 52 .52
u «55 .68 .60 .65
Long Vouwels
a .53 . .52 L8 U9
e L8 - L8 40
i U7 L9 47 .50
] L8 1 .51 48
u L7 L7 L8 A2

Consonants 5L ,61 Ny «6h

The low correlaticns betueen short "e' in comparison to other cor-
relatinne raccibly also indicates a unique factor in learning of this
sound. All correlations are significant at the .05 level, but they are
low enough tr suggest that other fa.tors heip to cetermine a child's
reading capacity.

In P.S. 243 New York the New York State ﬁeadiness Test was adminis-
tered to kindergarten children at the end of the year. This data was not
yet reported. In Macon the Bank Street Follow Through Story Telling
Task was administered at the end of the year to a sample of third grade
FT children in a neighboring county. The analysig procedure is nouw
being developed.  The results will be distributed in a later report.

Conclusinns nf Seonsor

1. "The Bark Street appreach when opplied to an approximately simi-
lar child populationr, creates more thinking and conceptuallzing
than the traditional classroom,

2. In tho FT closcrooms there is an "active participotion of child-
ren 4n thelr own learning and olso in the soclalizution process.”

ok
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3. Cooporative group functioning is present in FT classrooms.

4. The FT and Bank Streect classrooms are close to each other in re-
spect to learning and socialization. A difference in this state-
ment does exist in respect to high level cognition in which the
Bank Street has more.

5. It is "the approach not the socio-economic background that aﬁ—
pears to be the chief doterminant® in levels of cognition.

6. "Adults in the FT claasroom were seen as enablers of individual
autonomy and development in children,"

7. FT had a higher ircidence of interaction with individual child-
ren and flexible input then non-F7, but the tuva programs differed
very slightly with respect to eliciting, responding, and extending.”

8. *The conrngruence of qualitative cata and guantitative data rein-
forces ihe valldity of tha instrument and provides multinle evi-
dence of mevement toward the 65 approscn.”

2

9. Thag item onalysis of the results in FHocon County for the letro-
politin ieudierrss ipes indicated that "the test format appears
to orecent eanp dicficuliies to the children®, that "rmany child-
ren unuld coenm to need sem prucvice in cnolyzing the relallion-
ships oi parts to ceastrustion of the uwnole in terms of guometric
figuraos", end to myorgonizo tine part ihot many chiloren need some
experinncas whicn inciuse practice in this skill® (relationship
of parts to the wncle).

10. The Mntropoliten Readiness Test results in Maccn County indicate
that the populaticn cngre COWDATeS favorahbly with the naticnal
sampla.

11. The item analysis of the Fotropoliten Primary I and II indicated
that "ihe childien did not unduerstand the type ¢f task they were
required to perfore incoperiiontly of their abllities to resd or
listen to instructions. further the results are most useful as
a diagnostic test.

12. "Cffects to improve reading copacity wmust {nclude, along with
{ncreacnd and specific insiructions in word attachod skills,
work on comprehension, motivation, experience, writing, or en-
coding «%ills, vucabulury and expressive abilities, and sight word
vocchulary.”

Revicuvert's Comnonts

The Macon county and P.S. 243 study was designed to give information

concerning the Bank Street Progrom. The reviewer sees ays a limiting factor
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{n ‘this study the fact that the Metropolitan was administered at the be-
ginning of the year in Macon County and at the end of the year in P.5. 243,
Further in P.S5. 243 a second grade populatio - . .d in addition to the
first grade. It also seems unusual in the Macon County study that the meth-
od of analysis of the Story Telling Task is being developed after the test
was administered.

The sample selection procedure necds to be more clearly stated. It
seems very biazed (a sample which best exemplifies the BS approach).

At tires the Final Report is very difficult to follcw. A more con-
den§cd ond logical arrangement of the data would make it easier to comprehend.

The BS program has attemptzd to collect a large amount of data. UWith
such an extensive collection svstem it would seem logical to put greater
efforts into desiyc. Hewever, a qreat amount of data is avallable and mul-
tiple ccmpariscn could be done if desired.

The reviewer questicns the fact that with all this data collection no
measure seems io be developed for a measure of a ciild's image of himself.

Since tnis is one of their objectives, one would think it would receive

greater attention.




Process

Part II:

coded as follows:

Listing of the Process and Froduct Variables

Measured by Each Sponsor

are summarized in this section.

Measures

A.
B.
c.
D.

E.

F.
G.

P%odu':

sponsor

Evaluative process and product measures reported by each sponsor

Under each sponsor, the measures are

Parent involvement, attitudes, etc.
Teacher attitudes, ete,
Paraprofectionazl involverment, attitudes, etc.
Adequacy of preservice and or inservice training by

Classroom activities, procedures, arrangements, etc.,
vith view toward degree to which they are congruent

with mocel specifications.

ures

H.
I.

J.

K.

L.

/Post test:

Post test:
Pre-post:
Pre-post:

Post test:
Post test:
Pre-post:
Pre-post:

Sclf.concecpt

Post test:
Post test:
Prc-post:
Pre~post:

Other

"y vx) vog e

P,
F.
F.

F.
¥,

HHBHaA

H 333

leasurcs related to auxiliary services
Other

Achievenment of wnit instructional ovjectlives
Acadenic achievemcnt as measurcd by standarized achieve-
ment tests

only
and comparison
only
and comparison

Academic eptitude (intelligence) as measured by standard-
ized tests

only
and corpariscn
only

, and corparison

only
and comparison
only
and comparison

voldo
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Interdependent Learnine Model, Institute for Developmental Studies,
New York Universitly

Process Mcasures

(B) Teacher Attitudes Toward ILM Follow Through

Teachers' attitudes generally favorable;

Product Measures

(H) Decoding skills (phonies) (X, 1, 2, 3).

FT children substantially superior to non-FT
gencrally.,

(1k) Metropolitan Achievement Test (2, 3)

FT made larger gains than comparison but were still
substantially below grade level

(I2) Metropolitan Readiness Test (1)
FT substantially higher than NFT

-—-——.———-.«-——-—_———-—_—.—-—-———.—-—.————-——-——-—_——-—

Home-School Prorinorshin: A rovivational Approzcii, Southern Universivy
and A, & o, LOollege

Process Measures

(¢) Attitudes of Home Tcachers and Parent Interviewvers
Attitudes were generally favorable toward progran

(B) Classroom Obscrvation

Nothing much substantial is reported

Product Mecasures

None

AR ]




! _ The Mathemasenic Activities Prosram, University of Georgia

Process Mcasures

(E) Project Implementation in Each Community

Adequacy of implementation varies greatly from
community to comrunity.

Product Measures

(I4) Metropolitan Readincss Test (K and Pre 1) and Stanford
or California Achicvement Tests (Post 1, 2, 3)

No data available from sponsor

--——-————-——-——-——-—-—-———.———.———_——-.———————

California Process Model, California State Department of Education

Process l=zasurcs

(A) Parent Ideas About the Follow Through Program

' Parent attitudes gencrally favorable.
(A) Pareni Advisory Co

Generally felt that working on PAC was benelicial
to mernbers and FT.
|
|

(B) Questionnecire for Teacners to get impression of aunxiliary
services, parent involvenent, aspects of instruction-
al program, ctc. .
(B) Questionnairc in which teachers compared actual practices
with ideal practices and gave reasons for *
discrepancies, Insurficicnt time is primary reason
for discrecpancy.
|
(C) Dutics Performed by Aides %
|

Product Mecasures

(I2) Metropolitan Readiness (cnd of K)

FT mcans significantly higher than comparison,

(12) Cooperative Primary Reading Test (1)

| FT means higher in all for comparison sites,
| significant diffcrence in two.
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: Southwest Educaticnal Developrment Laboratory Model

Process Measures

(B) User Satisfaction
Teachers on the average expressed sbout a "h" satisfac-
tion on a 7-point scale on various aspects of the
program.

Product Measures

(H) Langusge Unit tests (K, 1, 2.)

(¥3) Auditory Comprehension of English and Spanish (K, 1)
Data ;eported as comparison among sites

(J1) Short Test of Educational Ability
Given to sone children in some sites

(X3) Thomas Self Concept Test (1) (two sites)
Pre and Post means were almost identical

Gt EmE Gmm man Gme GNP mmm Gt Gm Gee GED St G GED TS G- Gmn GER G GER Gum GEE CEN GER GEm GWP GES Svm GER GME GME GES Sma Gt R S

The Resronsive Invirenmoents Corporation Model

Process leasures

None

Product leasures

None

om Gmm GE wm Gwe hen G GED BES mmm GEe GME Smp G fme B Gem Gt Gma Gub SRR Gt Smm Bas Gem S GAR G ER Smm Smm EEm dEm Swe S e

Fducation Davelovment Center Open Education Follow Projcct'

Process leasures

None

Product leascures

None

.
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Hampton Institute Nonaraded Follow Through Model

Process Mcasures

None

Product Measures

None

The Florida Parcnt Educator Model

Proccss Moasures

(G) Home Environment (9 espects of home environment asscssed
Pre and Post in 262 homes)

Nearly half showed no change. Those that changed
were nearly cvenly divided betwcen increase and
decrease (based on addition data received 12/31/71).

(B) Teacher lorale measured on Purdue Teacher Opinionaire
(lO aspects of teacher rorzl.e measured on 145 teachers)

Naber of dcercosos cicccded murber of inoresces

in each of the 10 arcus Sponsor 5ays vhal
decreases were less tuan in conlrols where they
had control data (based on data received 12/31/71).

(A) Mother's Competence to teacher her own child was
measurced on "Motnher as Teacher" task.

(C) Sclf Esteem of Parent Fducators measurcd on "How I See
Myself Scale" (Pre and Post on 227 parent educators).

Nunber of deccreases excccded nuwtber who gained
on 3 of the 4 factors (baced on data received

12/31/71).

(C) Scnse of Potency of Porent Educations (Pre and Post on
221 parent cducators on "Soei ! Reaction Inveniory").

102 gains, 92 decrcases, 27 unchanged on "Internal
control"

(A) Sclf Estcem of FT Parcnts was mcasurcd Pre and Post on
652 pavents in "low I See Mysclf Scale."

Nwnber of gains, decrcases, and no changes were
gbout equal (based on data rcceived 12/31/7).

ERIC . EETYER
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(A) Sense of Potency of FT Parents was mcasured Prc and Post
(e 7a e

on "Social keaction Inventory" (N=700)
277 incrcases, 308 decrcases, 121 unchanged.

(A) Parcnts' Reaction to "Tasks" was cvaluated on bases of
85,056 Parent Educator Vecekly Reports.

Parents gencrally felt tasks to be valuable for
children

(A) Home School Relation was evaluatcd on basis of PEWR data.

(F) Use of Comprchensive scrvices was cvaluated on basis of
PEVR data

(E) Degree of Individualization of Instauction was evaluated
on basis of PEWR data.

Sponsor conciuded thuzt data chowed instruction was
individualized.

Product Moasures

(K3) Sclf-Concept of Children vas measured with "I Fecl -
Me Fecl" tcst Pre and Post (1i=1727) .

Nuwber of incroaccs in each of 5 cvb arees
exececded nutber oi decreascs by an averare
of about 100 (based on data rcceived 1.2/21/71).

—-..-.—-——-—————_—.——-——-—.————-—.—-———————.-——-———

The Bchavior Oriented Preserivntion Teaching Avpproach, Statc College of
Arkansas,.

Process lizasurces

(A) Parcnt Response to lcssons they taught to childrcen at
home

Pzrent Hesponse was highly favorable.
(A) Parcnt Cooperation was rated by lome Visitors.
Rated pgenerally high ' .
(A) Parent Consictency in tecaching lcssons was rated by

Home Visitors.

’

Generally rated from 3 - 5 on a 5 point scale.
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(C) Quality of Home Visits made by Home Visitors was rated
by Sponsor Staff members using "Home Visitor Observation
Form.,"

All eleven items were rated positive in at least
95% of the cases.

(E) Quality of Classroom Instructional Program was
evaluated with a BOPTA Teacher Observation Instrument

Product Measures

None by the Svonsor (however a disseration was done
indcpendent of the sponsor at one site).

Tucson Early Fducation Model, Arizona Center for Early Childhood
Education,

Process lirasures

(D) Adequacy of Summer Training Institutes for Program
Assistants was measured at three Summer Institutes.

Resetior to Tnstitutes was cenerallv favorable.
(F) Scope of Psycholoéﬁcal Services
(F) Community Acccptance of Psychological Services
(F) Progran Effectiveness of Psychological Services
() Efficiency of Psychological Services

Product lMeasures (All measures reported by sponsor were gathered
by local coruiunities)

(11) Standardized Achievenent Post Test FT only data
is reported for four communities (K, 1, 2, 3 -
not all grades in all communitics)

(J1) Standarized I. Q. Post Test FT only data is reported for
two comnunities (K, 1, 2, 3 - not all grades in both
cormunities)

(I3) sStandarized schievement Pre-Post FT data is reported in
two communities (1, 2, 3)

(J4) Primary Test of Menial Abilities was giver Pre and Post
to FI and Compariton in two communities (1, 2, 3).

Findings mixed, but generally more gains in NFT.

Elgi};‘ - : ARTE W N¢
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(12) standardized Achievement Data Post test FT and
Comparison are reported in one community (K, 1)

NFT is higher in both grades.

(I) Metropolitan Achievement Test data is reported in one
community that had conducted a 3 year experiment with
random assignment to FT and NFT.

NFT group was higher in all aspects of reading
(only data reported).

T P CMn G Gme R GWR CER GEe G Gm M RS G WD G PG e Gy GEE e SN b G M GUE G G Gue SEm Gue Gam G SEm G

Responsive Follow Throu~h Prosrem, Far West Laboratory for Educational
Researca and Levelopuenes,

Process lMeasures

(B) Attitudcs of Teachers toward FT was gathered with a
Teacher/Teacher Assistant Survey (290 returns - 90%)

Generally positive attitudes

(C) Attitudes of Teacher Assistants was gathered with a
Teacher/Teacher Ascistant Survey (342 returns - 844)

Generally positive sttitudes
(E) systematic Cbservation of Teachers

No data given
(E) Learﬁiqg Booth Attendant Performance (H=60)

82, of those observed wvere rated good to excellent
(D) Quality of Laboratory-conducted workshops

Product casures

(1) Learniny Booth Ferformance was gathered to find the
% of children in K and 1 performing at various Learning
Booth levels.

(J) Wechsler (WPPSI) data is being gathered in longitudinal
study.

Little data was given,

AR1N W W/
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Englemann-Becker Model, University of Oregon

Process Mcasures

(E) Vidco tapes used to help teachers evaluate themselves.

Subjective statements by teachers are favorable.
No hard data.

Product Measures

(J2) Slossens I. Q. for poor only. K-site children superior
to first site. K site above norm, first site below
norn.

(I2) WRAT with a poor X non poor comparison.
X sites higher than first sites. Non-poor
superior to poor. On reading poor and non-

poor @bove norm. On arithmetic poor and non-
poor below norm.

G S Gt G e G T Gmm e S Gt e Ame G Gmn GNE Gun GER Gue GEp G v GEe SN SR G Gwe Sme me GUR SR SR G O Gm G

Northeastern Illinouis State College Center for Inner City Studies

Process lleasures

(D) Participant perception of workshop spcakers done by
questionnaire.

Speakers were percecived favorable.

(B) Teacher attitudes concerning site needs (instructional
and psycholocicul) were measured by questionneaire.

Results showed no difference betwecen sites concerning
these needs,

(D) Comparison of Chicago and Topeka attitudes concerning
workshops. )

No difference
(D) Comparison of FT and NFT attitudes Eoncerning vorkshops.
FT significantly more favorable.
:(E) Video tapes of classroom language cpisodes.

No dala prcsented.

Q . ﬁ‘ﬁ 1 1 Q
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Product Mcasures

None

New School Apvroach, University of North Dakota

Process Measures

(E) School district coopcration was assessed by the desire of
administrat~z.s and teachecrs to continue for the next year.

Results were favorable,

(B) Questionnaire and interview
Teachers perceived student attitude toward FT
favorable. Disruptive bchavior decreased by
50% during last quarter.

(6) Interview.

Student attitude favorable.

o a1 (Y 5 TR I R U I P ~ 4 3
(C) Some dule s zvailidbls in the report comcorning data from

a questionnair ond an interview,
(A) Mcasured by North Dakota Parent Interview Schedule

Results were favorzble attitude toward FT and
active participation in ¥T.

(B) and (C) ond (D) leasured by questionnaire and attendance
records, Starff tricd to implement procedure.

Attendance at pre and inscrvice training was high.

(L) School. district coordination of mecdical, dental, and
social services were identificd by a questionnaire given
to students and by school reccords,

Results favorable cxeept 2G%) of those referred by
teachers for cuidance and pcychological cervices
did not rcccive scrvice or it was delayed.

(E) Idcal-Classroom Environment Scale, Factors Related to
Agtual-Idcal Discrepancices,

Results indicated that teachers agreed to ideals of
program but couldn't necessarily implemenl them.
Insufficicnt training is rcacon given for failure
to implement idcal aspeets of program,

Rl N )
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(A) Parent perception of program in Washington trial done
by questionnaire.

Variety of data given in report.
(G) PROSE measure given,
No identification of measure given new data on it.

Product Measures

(1) Teacher evaluation of student progress

Less than 80% of the students attempted to complete
basic, skills of the program.

(12) Metropolitan Reading Readiness Test Form A used.

Result: Less than 75% obtained average or above
average score.

Cuter-MacGinite Reading Test given to all FT.

’ Weakness in arca of Reading Comprehension for
grades 1, 2, 3.

(1) Standard Reeding Inventory ond (lassroom Reading
Inventory given in Spring to populations at several
sites, K-3. :

Results indicated that 2ll students could pronounce

required words, but they were word by word readers;
lacked expression and fluency.
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Behavior Analysis Pro~ram, University of Kansas

Process Measures

(E) Video tapes used to help teachers evaluate themselves.

Subjective statements by staff are favorable,
No hard data.

Product Measures

(L) Post test comparison of BA licad Start versus regular
matched Head Otart using WRAT. BA more favorable.

(L) Pre test WRAT entering BA K. G, Comparison of children

from BA llecad Start, and no prce K. G. oxpericence (2bove
and below poverty income).

ERIC Y
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BA Head Start above pre K. G. and pre K. G.
above poverty income better than below poverty
income.

(L) Pre test - WRAT entering BA K, G. comparison of BA
Head Start versus no pre K. G. experiencc for above
poverty family income. Indians BA Head Start scored
higher.

(12) Metropolitan Reading Readiness Test used.

¥T more favorable.
. (I2) WRAT used. FT more favorable.
(I3) WRAT data available. No analysis of it was done.

High-Scope Educational Research Foundation

Proccss Maocures

(E) Pupil observation checklist
No data rececived for 1970-1971.

Produetl }Moasures

(1) stanford Binet

No data received for 1970-1971.
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Individually Preseribed Instruction and tho Primary Education Project,
Loarning Kosearch and Devoloprent Centor

Process Measures

No particular overall process measuros were taken and roported
for 1970-1971. Experirental testing was done to help discover
a moasure tormed degroo of implercntation.

Product Measures

(H) Pro-post Mastery of Curriculum (k,1)
(11) WRAT (K,1)
(I2) WRAT data taken on comparison group (3), but rosults
will not ke cemputed until F,T. group also roaches
grade 3.
(L) Cononical correlation betwcon quantification pre-test
and VPAT post-tost with varizbles being ihe rmean, standard

deviation, skewnoss, and kurtosis of each tost distributicn,

@ o en W ou W M w W G s Gm e @ % en W @ W W = w W e @ - m @ e @ S wm ™ s ™ @
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Prf"‘( rag Measurng

———

(E) Adult child conrunication. Comparison made of F.T.,
BtSlSnCn [} and A‘t'ni"l’rt

(G) Staff Devolopmental Procoss. Report not yot subritted.
(G) Homo-school Relationship. Report not yot submitted.

=
b3

Product Yeasures

(H) Piagetian Tasks. Report not yot submitted.

(H) Bank Strcot F.T. Reading Conprehension Test and the
Diagnostic Tost of Basic Reading and PDocoding Skills.
Comparison F.T. and . T. Partial results are roported.

(H) Bank Streot F.T. Story Telling Task. (3) Data not yot
roportead,

(I1) Motrorolitan Reading Test. Partial results are favorable
Motropolitan Primary (1,2) Partial rosults are prosonted.

(X) New York State Reading Test givon to N,F,T. comparison
group. Data not roportoed.
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(L) Differentiated Child Behavior. Comparison of F.T., B.5.5.C.,
and N.F.T. Results favorablo.

(L) W.P.P.S.I. No report given.

(L) LEITER Intornational Scale. No report given.

duiz9




1.
Academic Achieve~
ment (stan. teost)

J1l. Post test
F.T. only

3 yr. exp. in Wicita
(H.F.T. higher than
F.T.)

Stard. ach. (X,1,2,3)

I2., Post test
F.T.&
conparison

Stzrd. ach. test in
ono ccrmunity (K,1)
(3i.F.T. highor both)

Motrop-litan Readin
(X) (F.T. higher)

foap Fyi:

'y
el

a2ding(l)

aSs

I3. Fro-post Stard. ach. in tu —
F.T. enly cerrunitios {K,1,2,3)
i4. Pro-post I
F.T.&
gerparieon
Je : : Stand. I.Q. in two Vochslor(WPFSI)
Academic Aptitude communities {K,1,2,32) Loncitudinal
(Stan. I.Q.Tests) study. Little
J1l. Post test data given
F.T. only
J2, Post t:st
F.T. & -—

Comrarison

J3. Pre-rost
F.T. cnly

Ji&, Fre-pest

Py in tvio

F.T. & co~munitios
_ ccrearison rore gains for NFT
K. Sc1f Corzept
Kl. Pest test
F.T. ~nl

K2. Pcst te

K4. Pre=post
F.T. and
comrarison

L. Otrer
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Tuscon Early Eduwation Califowniz Process Elccation Fesponsive F,.T.  Florida [arent
Model Neodel Dovelorment  Far West Eduveator Yodel
’ Center (None)
Process lleasuras Fapond.renct . 4o
ﬁ:vvc.:u ¢ Seivasl
A. Parent Involve- - Parent attitudes Hother's comriters
ment, Attitudes, about F.T. Faverable ﬁo tezch cown child
etc, PiC attitudes Self estcem of par
Favorable ents, Sencs of pot
enav of rorerts
B. Teacher attitudes Teacher Quest. Att. of tezchers Teach. roral
toward F.T. ) positive . Some prepost decli
C. Paraprofessional Lutios perforned Att. of Asct. Self., Estieem of
Attitudes toward by aides Positive Parent educztors
F.T. Sense of polency o.
parent ecuyzators
D. Adequacy of ‘Pre=- Adequac}t of Summer . e
service and or Institutes Qu-rlity of 1:zb, —
inservice train- Conductad Work- -—
ing by sponsor shops -
E. Classroom Activ= Systematic cbs. Legree of
ities, Arrange- . ol tezcuccs, irdividualization
ments, etc. with lLearning booth of instruection
view toward deg Attondane
ee ea of pregram Periormarnce
implementaticn
F. easures Ealated Scopa, cffce, accopt., Usa of
to Auxilary ard efficiency of conrrehensivae
Servicses psychological services cervices
G. Other Home environrmen
Prcduvczt Measures
H. JQWwo<mso:n of Learaing booth
Unit Inst. Performarce

Objectives
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) Mathanar-nizs fetd Tampton awmﬂ
Bank Street Model BOPTA St. Col. Ark. ities Pregram Inst.(None) Hizh Scope U. of Kansa irs En
FLIC PN
Parcnt's raspcnsc to won
lossons tauvght at
home., .

Parent coopseration
Parent cnsistency

Quality of home

visits
. =
™~
L]
“Adultd child commun- Quality oi Class- Projzct izmple=- Pup1l Cbs, Vidéo tapes uséd™
ication Comp. of F.T., room instructional mentation in chacklist to help teachers
B.S.8.C., and N,F.T. program each community No data for evaluate thenselves
70-71 Suoj. staterents
receivad favorabls., no hard
data
- wwad LC n.(.POmU. rYrocess : *
:.c:u~:vocu :(H.
4 - ‘2 sub,

Piagetizn tasks.rno rep.

Bark St. F.T. Reading . I
Coxprehensive Tost
Diarnestic Test of Basice
Readire and Decoding Skills
(partial results reported)
Bank St. Story Telling Task
no report
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Now York St. Reading Tost
given to N.,F.T. compari-
son groupe. no raport
Motropolitan Raadinz
Test.Mot.Primary. wmw wwm

WRAT
Matropolitan Reading

Rsadipzes LB Ty

- - o - -

WRAT data available
No analysis presen.

fet. oadiness (XK,4)
tanford or Calif. ]
Ach.(1,2,3) no data

Stantord
Binet

no data received

1970-1971

a2

Dillerentialed CRild Eon.
Cemp. 7.T.,B.S5.5.C.,&
N.F.T. (fav)

W.P.P.5.I. no report
Loiter IntorneScale no
report

wrAT rnost comp. E.S.
vs. B.A.H.5. (B.A.H.S.)
more fav. WRAT pre
entering EAXG comp.BAHS
v5. no pra ¥3(atove &
b2low poverty irneccra)
also BAKG vs. no rre

KG for Indians,

Hoad Start z ore fav.

Aruitoxt provided by Eic:

E\.




.WRAT (K,1)

Woa. Peadiness

Test (1)
(F.T.higher)

Met. Reading Roadiness
Gates MacGinite Recading

Test (not fav.)

WRAT poor X
non poor and

mmx Mwnq

WRAT taken on
grade 3 comp.
group.

AdGATCTY Too P

of Eng. & Spanish

¥et. Acn. Test
2,3) F.T.
.arger gains

-

m.nlunu» Wiﬁ( s Ca
educational ability

Slosson I.Q.
K vs 1 poor
only K~1

-y

bhérvera o H
Test (Pre-p
nans cqgual

Pnnucxﬁ
st

)

ool G1striC Co

C -

dination of rmadicsl,

dental, social s
{(results scvavhat
favoratle)

rvices

Cononicai corr-
olation boiween
quant. pre ard
WRAT post with
variables tkeing
n2an, S.D.,
skew, kurtosis
for each tost
distribution
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erdzpont Scuthwest herthanctera Trnrle =ae- Ind. Frece. Sovtrnerm [,
Learnirg U. of North Dzkota Ed. Daveol. Illincic Eocirer Irct, 2nd the and & & ¥
Model Lab., Statz Collero Model Prirary Ed.Pr. Collere
- North Dakota Parcnt
Interview Schedula (fav.)
Data also available on
Washington triad. (fav)
‘Teacner <tt. Questionnaira interview Uscr satis- Toackor attitudes
toward IIM teachers and students faction concerning site
(att. fav.) (fav.) (avarazo necdis, Mo diff.
satisfaction) botween sites
- Irplerentatich of - Attituda
program. Inservice =ouce
atterdance high of waao
teacher’s
. Ei33EE In
- Implementation of Quzsticnnaires of A4
program, Inservice worxshops and mu“
attendance high cr=okorse (fav.) -
local data avail, .
cer3. of F.1. ZH.F.T. =
F.Te wur> fav,
~ ideal Classroom rnvire "Video npva token on  Vidzo tapss - Classrcox’’
onront Scale, Factors Hpuuxsqo sepnant for sta2ff use obsgervatio
Related to Idozl r.o datz or analysis to cvaluate
Discropancies., Teachers proposed thair oun eff-
agracd woth ideal, but . octivcrness,
couldn'’t implercnt stbjicctive
_ data favorable
) SChool OFLawmmm-mmnwywi LCenresa ef
gtien. (f 1~V vmomt data imnle-nntat-
. en. no r re YuI1 S .Ms..n’nwda
" Decoding skills Tcacher Ev -aluation of Larouaze Unit 1wocvum
(phonics., Student Prograss. At tirmes  Tests (K,1,2) Mastery of
(F.T. wmperiqr did not achi:zvo e:itericn Curriculum
to N.F.T. itandard Roadirg Inventory (K,1) «
generally) Classroom Reading : o

Inventory. (liot very fav.)

PAFulToxt Provided by ERIC

E




